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Abstract

Introduction: It is a known fact that teachers’ knowledge and use of effective classroom management (CM)
strategies has a positive impact on their professional achievement and their students’ learning outcomes. Effective
strategies that teachers can use are presented in various scientific studies. However, these strategies are not used
sufficiently in practice for various reasons, and therefore, in many classrooms, controlling students' problem
behavior, focusing students on activities, and maintaining effective education is not yet a task that teachers
achieved adequately. Besides, educational settings become more inclusive day by day and increased student
diversity add to the complexity of problems encountered in CM. In the light of literature, this study aims to identify
the problems encountered about CM by today’s teachers along with the causes of these problems and to present
tools that can be used to solve these problems.

Discussion: With this purpose, the study examined the content of the “2023 Education Vision” prepared by the
Ministry of National Education (MoNE) of Turkey as a short-term guide to solve the problems in the system of
education in regards to classroom management. The study also presents some recommendations to policymakers
about the changes planned in teacher training and professional development programs to solve problems related
to CM.
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Introduction

The term “classroom management” (CM) sometimes brings to mind a mechanical, authoritarian
management style that maximizes control and obedience and also individuals with this mindset may believe that
classroom management solely consists of controlling students. However, CM is a more complex and versatile
effort to manage student behavior and the classroom as a group than simply establishing rules, rewards, and
sanctions or consequences (Evertson & Weinstein, 2013). Evertson and Weinstein (2013) define CM generally as
the steps taken by teachers to create an environment that supports and facilitates both academic and social-
emotional development. Evidence-based strategies that can be used for effective CM can be grouped under five
headings. These; (a) reducing stimuli that may cause distractions by making physical arrangements in the
educational environment, (b) using teaching strategies that support the active participation of students, (c) teaching
classroom rules, following them consistently, and providing feedback to students when necessary, (d) validating
students' positive behaviors consistently; and (e) responding consistently to problem behavior (Simonsen et al.,
2008). With effective CM strategies, teachers can improve students' success, level of participation in activities,
and positive peer relationships, also reduce problem behaviors that are off-task, destructive, and disturb the teacher
and other students in the classroom (Gaias et al., 2019). Teachers with satisfactory expertise in CM can maximize
learning and minimize disruptions and therefore offer an effective learning environment. Besides, effective CM
strategies positively affect teachers’ mental wellbeing and help prevent occupational stress and burnout (Weber et
al., 2018). In this respect, effective CM strategies should be regarded as the most valuable tool for teachers, and
teachers' professional development in this field should be supported (Korb et al., 2016).

Classroom Management and Inclusive Education

Inclusive education practices, which are shortly defined as enabling schools to serve all children,
especially those with special education needs (United Nations Educational, Scientific and Cultural Organization
[UNESCO], 1994), are becoming increasingly widespread throughout the world (Emmer & Stough, 2001).
Classrooms with inclusive education practices have increased student diversity and hence teachers are required to
create and utilize solutions that match the different learning needs of their students (Carneiro et al., 2015).
However, it is emphasized in the literature that teachers working in inclusive classrooms generally feel unprepared
to teach special needs students and have negative attitudes towards inclusion (Civitillo et al., 2016; Hemmings &
Woodcock, 2011; Sadioglu et al., 2013). In addition, researches reveal that teachers' knowledge of inclusion is
insufficient (Sucuoglu et al., 2014; Thaver & Lim, 2014) and that teachers do not want to accept these children in
their classes because of complaining about problem behaviors of children with special needs (Daniels, 1998;
Mitchem & Benyo, 2000). This attitude towards inclusive education are known to be related to teachers’ self-
efficacy perceptions. Low self-efficacy perceptions reflect teachers’ lack of confidence towards their teaching
skills and especially in regards to CM skills (Jung, 2007). Teachers’ knowledge and use of effective CM strategies
will increase achievement in inclusive education classrooms. CM strategies that include preventive strategies,
support and communication strategies, general intervention strategies, and motivation strategies will extensively
contribute to the learning outcomes of every student (Carneiro et al., 2015). A well-managed classroom supports
the academic and social development of all children with or without special needs, helps reduce problem behaviors,
and prevents the majority of potential negative behaviors. Also, when teachers differentiate the CM strategies,
they use according to the needs of students, they will be able to establish a more efficient interaction with children
that display different ability levels (Sucuoglu et al., 2017).

Ongoing Problems in Classroom Management

Until the 1950s, there was not much development in the field of CM (Brophy, 2013), a significant source
of anxiety for all teachers, especially those who are new to the profession (Dinsmore, 2003; Veenman, 1984). The
relationship between teacher behavior and student behavior was first presented by Jacop S. Kounin in 1970 with
a study called "Discipline and Group Management in Classrooms". In this pioneering study, Kounin called
attention to preventive methods and demonstrated the basic principles of CM such as “with-it-ness”, overlapping,
momentum, smoothness, group management, and use of teaching techniques (Gtiner, 2011). While effective CM
strategies for teachers have been scientifically identified, CM is still one of the areas that generate the highest level
of anxiety for teacher candidates and teachers who have just started their careers (Eisenman et al., 2015). Teacher
candidates generally consider teacher training, especially the CM training they receive, as inadequate for their
future professional life (Flower et al., 2017). A series of studies conducted in this field also confirm that the main
area where new teachers feel inadequate is CM (Dinsmore, 2003; Kher et al., 2000; Zuckerman, 2007).
Experienced teachers are also found to express similar feelings in regards to this issue (Tripp & Seals, 2017).
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Studies conducted in this field demonstrate that most teachers view CM as a very important course but state that
find the CM training received in the university to be highly inadequate (Eisenman et al., 2015).

Another point worth discussing here is whether the teachers who feel competent in CM strategies are
really successful in this regard. The study conducted by Poulou et al. (2019) examined the relationship between
teachers' self-efficacy perceptions about CM and their level of using effective CM strategies. The research results
pointed to significant differences between the self-efficacy perceptions reported by the teachers and the scores
given by the observers. The teachers who participated in the study expressed that they felt efficient while using
CM strategies, however, it was observed that teachers would not or could not use these strategies in real classroom
situations. This study exemplifies the fact that even when teachers find themselves competent in CM, the actual
situation may be quite different.

Gage et al. (2018) examined the relationship between teachers’ rates of applying CM skills in classrooms
and their students' learning outcomes by observing 1.242 teacher-student pair samples from 65 primary schools in
various school districts. The study results demonstrated that students’ participation level was significantly low in
the classrooms taught by teachers who could not effectively use CM strategies (20%). The ratio of teachers who
could use effective CM strategies was found to be only 18%. Based on these results, it can be argued that a
significant number of teachers do not know or practice effective CM strategies.

A review of the studies on inclusive education practices points to problems related to CM in today's
general education classrooms where student diversity is increasing day by day. Gok (2013) conducted a study “to
identify the CM challenges encountered by classroom teachers working in inclusive education classrooms and the
methods used by teachers to cope with these difficulties”. The data collected from 10 classroom teachers using
qualitative methods was analyzed. The findings demonstrated that participating teachers who had special needs
students in their class experienced problems with CM. The participating teachers reported that they did not receive
adequate training on CM or the limited training they received did not work. Babaoglan and Yilmaz (2010)
conducted a study to determine classroom teachers’ training on inclusive practices and their self-efficacy
perceptions. All the participants in the study (n = 40) reported that they did not take a course on inclusive education
in the teacher training program they attended. Only six participants reported that there was relevant content on
"inclusion™ in the courses they took. On the other hand, all of the participants expressed that they found their
knowledge of inclusion to be insufficient.

The increase in the number of immigrant or refugee families is another factor that adds to the increase in
student diversity in today's general education classrooms. Kirilmaz and Ontas (2020) conducted a study to
determine the level of classroom teachers' use of inclusive education practices for refugees. The participants of the
study consisted of three classroom teachers, five refugee students, and six Turkish students in these teachers’
classrooms. The findings of this qualitative study point to the existence of serious problems such as that refugee
students do not sufficiently participate in lessons and social environments, teachers cannot diversify the methods-
techniques-equipment used in lessons, and the refugee children have school attendance problems. As a result of
the research, it was concluded that the social requirements of inclusive education could be partially met. Unal and
Aladag (2020) examined the opinions of 10 class teachers working in inclusive classrooms in which refugee
students were present in Kayseri province about inclusive education practices. Findings of the study revealed that
students experienced difficulties such as participation in group activities and expressing themselves due to
language problems and that teachers had communication and teaching problems with students whose native
language is different. In addition, the authors highlighted the teachers' lack of knowledge and experience with
inclusive education. These studies conducted in classes which have refugee students show that increased diversity
complicated classroom and behavior management problems. The results of the studies presented in the literature
demonstrate that teachers’ problems in regards to CM are still current today. For this reason, more effective
professional development programs are required to support teachers and teacher candidates in using CM strategies.

Getting Teacher Candidates Ready for Classroom Management: Lack of Practice

Problems related to CM which can be an important cause of teacher burnout and job dissatisfaction
(Evertson & Weinstein, 2013) are experienced daily in most classes. Some teachers constantly demand additional
practice support, especially for classroom behavioral interventions (Ali et al., 2018) probably due to limited
training on this subject during their teacher training programs or the ineffectiveness of the methods used in CM
training (Tripp & Seals, 2017; Wolff et al., 2020). University-based teacher training programs are often criticized
for being too theoretical. Many teacher training programs present their course contents and teaching knowledge
and skills in a theoretical manner (Larson et al., 2020). It is highly unrealistic to teach teacher candidates a wide
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range of approaches and methods and expect them to anticipate useful strategies for real situations in the classroom
(Wolff et al., 2020). For this reason, teacher candidates often have a hard time performing in the real classroom,
especially when confronted with students' problem behaviors that are challenging for them (Larson et al., 2020).
The complexity of leading a classroom and developing expertise in CM requires not only theoretical knowledge
but also experience in a variety of classroom situations (Weber et al., 2018). Therefore, it is very important to
provide teacher candidates with theoretical information on how to solve CM problems and to present real-life
experiences in teacher training programs (Eisenman et al., 2015). Just after providing theoretical knowledge to
teacher candidates assigning them directly in the real classroom environment may be a bit challenging for them.
Hence, it will be beneficial to offer teacher candidates sequential (step by step) practice opportunities that increase
in complexity over time while teaching them complex skills such as effective CM strategies (Cohen et al., 2020).
In such a sequential practice, some activities can be organized for the candidates to try what they have learned and
engage in classroom-based scenarios. For example, Eisenman et al. (2015) developed practical activities such as
film study, microteaching, an animated video, an observation protocol, and a personal management system. Such
activities aim to provide teacher candidates with opportunities to put theoretical knowledge into practice.

Another practice used in teacher education is that pre-service teachers perform roles and rehearsals with
other pre-service teachers who play the role of K-12 students, thus getting the chance to watch themselves and get
feedback (Cohen et al., 2020). Role plays have been used for many years to develop teacher candidates’
perspectives and skills in regards to classroom behaviors and CM. In addition to role plays, other means are also
used for teacher candidates to respond such as non-interactive animation, sound, text or images (McGarr, 2021).
As part of the digital revolution, the use of innovative technologies is becoming widespread in university-based
teacher training programs in recent years. Podcasts with educational content, Bug-in-Ear coaching, simulations
such as virtual reality, augmented reality and mixed reality are examples of innovative technologies used for
teacher training (Larson et al., 2020).

Simulation to Overcome Lack of Practice

The use of simulations which has potential to save CM training from utilizing only theoretical knowledge
is becoming increasingly common. In the last two decades, simulation-based virtual training environments such
as Augmented Reality and Virtual Reality have been successfully applied in various fields such as firefighter
training, health training, and safety training. Simulated training environments have many advantages over
traditional education. First, simulations can provide training conditions for situations that are dangerous, too costly,
or impossible to reproduce (e.g. aircraft piloting, interventions to dangerous chemical accidents). Second,
simulations create a virtual environment where errors do not affect reality and allow users to repeat the training
until the goals are achieved. Third, simulations support active learning that provides hands-on experiences by
exposing users to situations that require their intervention (Delamarre et al., 2019). Studies show that simulations
feel more realistic than approaches such as role-playing or rehearsals and that people trained in the simulator
respond more closely to the behaviors expected of them in real-life situations. Simulations in teacher training can
be presented before the real classroom experience, allowing teacher candidates to develop their skills in more
standardized and less complex environments. With the help of simulators, these skills are enriched over time and
teacher candidates specialize in scenarios that may be encountered during real classroom experiences (Cohen et
al., 2020).

Virtual classrooms with virtual students who can imitate human social behavior make it possible to create
interactive simulation environments designed to develop social skills. Scenarios in which teacher candidates can
improve their communication skills in high-stress situations and be exposed to disturbing virtual students’ problem
behaviors in a controlled manner can be developed by using such virtual environments (Delamarre et al., 2019).
Lugrin et al. (2016) created a virtual classroom to develop an environment for teacher candidates to test and
improve their knowledge. The virtual students in this environment created with virtual reality can be controlled
autonomously or by teleoperation (remote control by another user), and thus, desired classroom and student
behaviors can be created in a controlled manner. With wearable virtual reality headsets, teacher candidates can see
themselves in these virtual classrooms and move freely in certain areas. A similar study was conducted by Mahon
et al. (2010) who created a virtual classroom by using "Second Life", a web tool established for social sharing.
The teacher candidates participating in this study expressed their beliefs that the virtual classroom environment
would be beneficial for their professional development.

Teacher candidates may not have adequate information about using effective CM strategies properly,
predicting the effects of their CM decisions on students, and determining the aspects that need improvement. For
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this reason, providing feedback to teacher candidates by expert teacher educators is crucial during the activities
prepared with simulation environments. A specialist educator should support teacher candidates who use the
simulation to develop expertise by providing insights into their strengths and weaknesses, the possible effects of
their instructional choice on student outcomes, and strategies for improvement (Cohen et al., 2020). Pas et al.
(2019) implemented a 4-month program to help teachers for coping with peer bullying at schools by improving
their behavior management skills. During the program, teachers were provided training with a coaching model
including expert educator support (EES) and simulator practice, about strategies that are related to detection,
prevention, and responding to students bullying behaviors. The participants of this study conducted with an
experimental design with a control group were 78 secondary school teachers. According to research results,
teachers who received training with EES and simulator practice were more successful in coping with peer bullying
than those who did not. New teachers and teacher candidates need more practice opportunities to develop their
CM skills to cope with students’ problem behaviors before starting to teach in real classrooms. Thanks to
simulations that include EES, effective solutions can be generated for creating practice opportunities in teaching
various strategies, especially CM (Pas et al., 2019).

Classroom Management Training for In-Service Teachers

Because individual differences in classrooms are increasingly diverse, one of the high-priority needs of
new teachers - and of course experienced teachers - is to get support in using effective CM strategies. The use of
workshops, also called in-service training, is a common practice for teacher professional development in many
parts of the world. Traditional workshops are useful since they give teachers more time to learn about new
techniques and develop a deeper understanding before real classroom practices. However, there is insufficient
evidence that such practices, which require a large amount of effort, time, and money each year, can make the
desired change in teacher attitudes and behaviors or classroom learning outcomes (Cilliers et al., 2020). In other
words, more traditional forms of education, such as workshops, do not provide sufficient support for teachers who
wish and need to improve their classroom culture (Reinke et al., 2008). Many studies in the United States support
the view that such professional development programs have no impact on student learning, particularly when run
by the government on a large scale (Cilliers et al., 2020). Similar findings were found in two studies conducted in
Turkey as well. In the first of these studies, Giiner (2011) implemented a training program similar to in-Service
training to improve CM skills of teachers working in inclusive classes in general education schools. The findings
showed that while the traditional curriculum increased the theoretical knowledge of teachers about CM, it did not
cause a significant change in their level of using these strategies in the teaching process. In the second study
(Sucuoglu et al., 2015), a teacher education program including topics related to inclusion and effective strategies
for inclusive classrooms was implemented; however, although the findings show that the program had a moderate-
to-large effect on teachers' outcomes, it has been found that the effect on teachers' classroom behavior was
minimal. Ertiirk (2019) emphasizes that the problems related to the effectiveness of in-service training in Turkey
are also reported by the Ministry of National Education (MoNE), but no concrete development has been achieved
so far.

Training that Combine Theory and Practice: Expert Educator Support (EES)

Studies conducted in the field show that one-off traditional workshops, the most common form of teacher
professional development programs, are largely ineffective and often lead to limited skill transfer and poor learning
outcomes. The failure of workshop-style models is related to the lack of two critical components: “"engagement
with implementation™ and "getting support during implementation”. Many traditional models focus solely on
knowledge transfer (Cilliers et al., 2020). However, in order to provide teachers with an effective professional
development opportunity the necessary support throughout the process have to be provided. Considerable time
and practice are required to transform skills into mastery if the required guidance and support are not provided.
Studies show that providing support in the form of observation, practice, and performance feedback in the early
implementation stages can facilitate and accelerate teachers' mastery of new skills (Akalin & Sucuoglu, 2015;
Reinke et al., 2008; Timugin, 2008). It is known that people can be more successful when allowed to think and
make decisions about behavior change. Therefore, teacher professional development should be approached as a
dynamic and active process in which they can directly engage in student work, receive direct feedback about their
teaching, or review their practices in their class (Reinke et al., 2008). In other words, theory and practical
information should be presented in a blended manner in teacher professional development programs (Emmer &
Stough, 2001).
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To combine theory and practical information and provide useful feedback to teachers coaching and
mentoring practices are increasing. These practices, having provided expert educator support (EES), can fill the
gap in "engagement with implementation" and "getting support during implementation” because they allow
classroom-based practices (Pas et al., 2016). The findings of many studies support EES as an effective method to
improve teachers' classroom practices (Akalin & Sucuoglu, 2015; Ennis et al., 2020; Timugin, 2008). The meta-
analysis study conducted by Kraft et al. (2018) examined the effects of 44 studies on EES and concluded that EES
had an immense effect on measured teacher behaviors and student achievement (Cohen et al., 2020). Giiner-Y1ldiz
and Kurtova (2017) implemented an EES program to find solutions to behavior and learning problems in the first
grade of an inclusive primary school where students with adaptation difficulties due to differences in their
individual needs were regarded as the source of problems. The findings obtained from this study revealed that the
teacher showed behavioral changes that positively affected the classroom layout as a result of receiving individual
counseling and support. Among these changes, there are preventing problem behaviors, using rewards to increase
students' appropriate behaviors, giving consistent responses to students' behaviors, and making appropriate
teaching arrangements by the individual differences of students with special needs in the classroom. In two
separate studies, after a training program was applied, expert support with performance feedback was provided to
teachers. In the first of these studies, Akalin and Sucuoglu (2015) examined the effect of daily performance
feedback after being given training on classroom management strategies on teacher and student outcomes. The
study results showed that the academic participation of the students increased along with the preventive classroom
management skills of the teachers. In the second study, Iscen-Karasu (2017) trained teachers working in inclusive
preschool classrooms on preventive classroom management strategies, and then provided performance feedback
on target strategies. The findings of the study showed that the feedback provided to teachers by the expert
individually and until the teachers became independent in their target behaviors, led to positive outcomes for both
teachers and their students.

Another study experimentally compared the two in-service professional development approaches for
teachers of 180 primary schools in the Republic of South Africa. The first approach was the traditional in-service
training model (short, intensive training organized in a central location) used by many governments, while the
second approach was coaching, where expert educators visited teachers monthly to observe their teaching practices
and provided feedback. Results demonstrated that coaching had a statistically significant effect on student reading
competence, a ratio more than twice that of traditional in-service training (Cilliers et al., 2020). With the
accumulation of scientific evidence, the field of in-service professional development unites around the idea that
EES is one of the most effective ways to support teacher professional development (Cohen et al., 2020). Parallel
to this, EES is becoming an increasingly popular method for increasing teacher effectiveness and supporting
teachers' professional development (Ennis et al., 2020).

The EES models presented in the literature differ in terms of focus and effectiveness. However, existing
programs generally share many critical features such as job-embedded practice, intensive and long-term
collaboration (Desimone & Pak, 2017). Unlike the traditional workshop model, EES models include components
of active learning approaches (for example, modeling, implementation, and feedback) to facilitate teacher skill
development. Most EES programs emphasize that expert educators should respond to observed teacher needs,
prompt teachers to evaluate their practice, and provide more guiding feedback to support their development if the
teacher needs (Cohen et al., 2020). EES cycles typically consist of classroom observations followed by targeted
feedback on teachers' practices and specific suggestions for improvement. These cycles may be implemented over
a full academic year or longer and expert educators can provide personalized feedback by working one-on-one
with teachers or in small groups (Kraft et al., 2018).

It should not be forgotten that the individuals who will serve as expert educators must have certain skills
and competencies. Expert educators are expected to be competent in data collection, goal setting, planning and
time management, designing and presenting effective professional development programs, communication and
problem solving, as well as building trust, confidentiality, and professional ethics (Denton & Hasbrouck, 2009).

Discussion
Proposed Solution within the Framework of 2023 Education Vision

Lack of practice in teacher training programs, inadequate support for newly recruited teachers, and the
inability to effectively sustain the professional development of teachers on active duty are the main problems in
CM. At the same time, the fact that schools are more and more inclusive every day makes it imperative to use new
and effective strategies in ensuring teacher preparation and development in CM. Each teacher candidate should
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graduate from education faculties after attaining the level of competence that allows performing effective CM
applications and using methods in classes consisting of children with different individual characteristics to ensure
the success of their students. Teachers who are now on active duty need to be re-trained within the framework of
inclusive education and learn to use effective CM strategies. Taking steps to ensure the development of active
teachers together with teacher candidates on CM within the framework of a national plan is important for both
inclusive education and the success of teachers and students.

MoNE undertakes initiatives to identify the shortcomings of the education system and to produce radical
solutions to existing problems. One of these initiatives is the *2023 Education Vision" document published in 2018
(MoNE, 2020). This document is regarded as an important development since it contains a roadmap outlining the
changes and transformations planned for the education system. One of the important issues addressed in the vision
document is the development and management of human resources (Elgicek & Han, 2018). Regarding human
resources, the 2023 Education Vision states the following: "Teacher training programs will be specifically
restructured by focusing on the practice of teaching at those education faculties fulfilling the defined criteria across
Turkey" (MoNE, 2020). As this statement indicates, transformations are planned in some teacher training
programs and more emphasis will be placed on practice (Ertiirk, 2019). Thanks to this positive development,
teacher candidates will find more opportunities to reflect their theoretical knowledge into practice. Here, there are
some points to be considered in light of the findings in the literature in creating practice opportunities for teacher
candidates.

Hands-on Classroom Management Training for Teacher Candidates

Intermediary steps should exist between teacher candidates’ theoretical training and their face-to-face
school practices with students in real classrooms (Cohen et al., 2020). Thus, rather than being directly exposed to
real classroom events, teacher candidates will be able to make a gradual transition. The literature presents various
studies focusing on opportunities for teacher candidates to practice CM. For example, it was discussed in a study
(Siebert, 2005) a formation called School Professional Development Initiative which provides opportunities to use
effective CM strategies in classrooms for teacher candidates who did not have the chance to practice adequately
during their education at university. Eisenman et al. (2015), on the other hand, aimed to combine theory and
practice in training teacher candidates by developing practical activities such as film work, micro-teaching, an
animated video, an observation protocol, and a personal management system. Besides, technology can also be
used to combine theory and practice. Simulation is one of the technologies with the potential to produce effective
solutions in this regard. There are national-scale projects that have already been developed or under development
in our country to benefit from the potential of simulation technologies, especially in the training of our aviation
and security units (Hava Elektronik Sanayi [HAVELSAN], 2020; Middle East Technical University [METU],
2020). Thanks to simulations, our security units and pilots have the opportunity to practice their theoretical
knowledge before they are exposed to real situations (Ozmen & Denktas, 2011). A similar initiative can be
undertaken at the national level in the field of education to develop simulations for teacher training. To develop a
qualified simulator that includes a classroom full of virtual students who can be mobilized and exhibit social
behaviors through autonomous and teleoperations, first of all, should be determine requirements and design an
appropriate model in cooperation with the Ministry of National Education and Council of Higher Education. It
will be beneficial to develop a simulator or various simulators that can be used in teacher training programs with
a national scale project by working with universities, institutions, and organizations with competence in simulation
technologies. Providing EES to teacher candidates during practice activities created with simulation technologies
or by other means, and thus, ensuring a closely monitored application process, constructive feedback and personal
reflections on their performance with the help of expert educators will further increase the quality of teaching
(Reinke et al., 2008). In this way, teacher candidates will be able to move on to the face-to-face practice phase
with their real students in a more qualified manner.

Teaching practice by teacher candidates in schools affiliated to the MoNE is also important in preparing
them to teach in real classrooms. This practice aims "teacher candidates will be better prepared for the teaching
profession and have the competence to use the general culture, special field education, and the knowledge, skills,
attitudes, and behaviors they have acquired during their education in a real educational environment” (MoNE,
2018). In a study on teaching practice, Ekinci et al. (2019) examined the opinions of 207 pre-service teachers and
179 mentors who were assigned to guide prospective teachers in the 2015-2016 academic year, on teaching
practices. The followings were among the prominent findings of the study: "sharing professional development and
educational experiences is important™" and "the implemented program does not help teacher candidates to acquire
the targeted competencies and therefore does not achieve its purpose”. The solutions presented by the researchers
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to solve the problem, namely, “improvement of the conditions for mentoring and making it more attractive” and
“seeking competence in mentor teachers” is rather significant.

Identifying and training expert educators who will support teacher candidates during the implementation
process is an issue that needs to be taken into consideration when organizing face-to-face teaching practices for
teacher candidates. In accordance with the Teaching Practice Directive published in 2018, teachers who will guide
teacher candidates are required to have a "Teaching Practice Training Certificate issued by the Ministry of National
Education" (MoNE, 2018). As can be understood from this statement, the criteria for having a certificate has been
introduced for teachers to be assigned in teaching practices as of 2018. But, teachers can obtain this certificate
through a short-term traditional workshop. Whereas, since the competencies of the mentor teachers who work as
expert educators are critical for achieving the desired goals of these applications, which are a type of EES, how
this certificate is given should be taken into consideration. Having experience in the profession, having an in-
service training certificate from a specific workshop, or feeling self-sufficient may not demonstrate competence
(Ekinci et al., 2019; Poulou et al., 2019). For this reason, choosing mentor teachers who will provide EES from
among teachers who are successful in professional terms, especially in CM, will increase the quality of the
implementation.

The Teaching Practice Directive (MoNE, 2018) also states that "the competencies of the personnel
participating in teaching practices and the application process are evaluated and continuously improved™. In line
with this statement, it is necessary to provide professional development opportunities to develop the competencies
of the expert educators/mentor teachers selected to guide prospective teachers in terms of both CM and EES. Thus,
as the professional success of mentor teachers will increase over time, the quality of the application opportunities
provided to pre-service teachers will also increase.

Classroom Management Training for Teachers on Active Duty

Professional development is important for teachers on active duty as much as it is for teacher candidates.
The 2023 Education Vision points out that certain developments are targeted in this regard (MoNE, 2020). The
following statements are included in the vision document:

1. Some of the in-service training activities for teachers and school administrators will be converted from
the practice of a participation certification to that of an accredited certification program to be run by
universities.

2. Professional development activities will be supported with post-graduate education.

The emphasis on cooperation with universities in regards to teachers’ professional development is a
positive development. However, the vision document does not contain clear information about the steps that will
be taken about school-based professional development (Elgicek & Han, 2018). Developing teachers' CM
competencies with school-based activities is important for effective teacher training (Korb et al., 2016). In addition
to the university-based certificate programs to be carried out in cooperation with the Council of Higher Education,
teachers who need support in professional development should be determined by objective methods and individual
or small group EES should be provided for them. To increase the success of EES applications, experienced teachers
who will provide EES to their colleagues should be determined according to objective criteria in teaching and CM
issues. In addition, the professional development of these successful teachers should be supported to become better
expert educators.

To increase the success of the teaching profession in general, all teachers should be encouraged in
professional development and the professional development of experienced and successful teachers in becoming
expert educators made attractive and encouraged. For example, gains in inter-school relocation, manager
appointments, and salary can be considered as incentives. In addition, the teacher career steps system (MoNE,
2020), planned to implement in the near future by the Ministry of National Education, can be a tool that can be
used for this purpose. Because the career steps system is seen as a system that supports and encourages teachers'
professional development (Bakioglu & Banoglu, 2013). The vision document states the following regarding the
career steps: “Horizontal and vertical career specialization areas will be structured for teachers and school
administrators” and “post-graduate professional specialization programs will be launched to enable both horizontal
and vertical career steps” (MoNE, 2020). Using school-based professional development programs in addition to
graduate education programs in the career steps system will have the potential to further support teachers'
development in CM as it includes hands-on training. Active teachers’ CM skills should be measured with objective

Glner-Yildiz et al. 2022, 23(3)



CLASSROOM MANAGEMENT: 707
SIGNIFICANCE IN INCLUSIVE EDUCATION, CURRENT PROBLEMS AND PROPOSED SOLUTIONS

methods and become a criterion for progress in career steps and thus the career steps system should be a source of
motivation for teachers’ professional development.

In summary, four important points should not be overlooked while training active teachers on CM. The
first is the need to prepare teachers candidates to work in inclusive classrooms and to be able to differentiate their
methods and strategies in accordance with students' learning and behavior characteristics. For this, it is suggested
that CM training should be planned in a way that will include strategies that can respond to learning and behavioral
problems in inclusive classrooms and provide practice opportunities to prospective teachers at various levels
(feedback, role-playing, simulation use, coaching, or mentoring, etc.). Second, it is necessary to use methods that
include school-based practices for teacher professional development rather than providing theoretical knowledge
with intensive and short-term traditional workshops. In particular, it is necessary to determine the support needs
of teachers working in inclusive classrooms and to provide EES in line with their needs. Thirdly, teachers to be
appointed as expert educators should be determined according to objective criteria in terms of professional success
and competencies in the CM. Also, their professional development should be supported throughout their expert
educator career. Fourth, all teachers should be encouraged in their professional development. For this purpose, the
teaching career ladder system should be used more effectively. However, it is possible to claim that the starting
point is increasing the stakeholders’ awareness about the importance of CM. It is known that CM is an area that is
not adequately addressed in the education community despite its great importance for teachers’ and students’
success (Evertson & Weinstein, 2013). For this reason, to increase motivation for CM studies, informative
activities regarding the findings of studies that demonstrate the effect of CM on student behavior and success
should be carried out in education faculties and in institutions employing teachers.
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Giris: Ogretmenlerin etkili sinif yonetimi (SY) stratejilerini biliyor ve etkin bir sekilde kullanabiliyor olmasinin
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Giris

Sinif yonetimi (SY) denilince akla ilk olarak kontrol ve itaati en {ist diizeye ¢ikaran mekanik, otoriter bir
yonetim sekli gelebilmekte ve bu bakis agisina sahip kisiler sinif yonetimini yalnizca ‘6grencileri kontrol etmek’
olarak diisiinebilmektedirler. Oysa SY 6grencilerin davraniglarini kontrol etmek i¢in kurallar, ddiiller ve cezalar
olusturmaktan ¢ok daha karmasik ve ¢ok yonlii bir ¢abadir ve basarili bir SY i¢in uygun fiziksel ortamlar
olugturmaktan ve smifi bir grup olarak yonetmekten daha fazlasi gerekmektedir (Evertson & Weinstein, 2013).
Evertson ve Weinstein (2013) SYyi, genel olarak, 6gretmenlerin hem akademik hem de sosyal-duygusal gelisimi
destekleyen ve kolaylastiran bir ortam olusturmak i¢in attigi adimlar olarak tamimlamaktadir. Etkili bir simif
yonetimi i¢in kullanilabilecek kanita dayali stratejiler bes baslik altinda gruplandirilabilir. Bunlar; (a) egitim
ortaminda fiziksel diizenlemeler yaparak dikkat dagmikligina neden olabilecek uyaranlarin azaltilmasi, (b)
ogrencilerin aktif katilimini destekleyici dgretim stratejilerine yer vermek, (c) simif kurallarini 6gretmek, tutarl
bi¢imde izlemek ve gerektiginde 6grencilere geri bildirim saglamak, (d) 6grencilerin olumlu/uygun davrannislarini
tutarh bicimde onaylamak ve (e) problem davraniglara karsi tutarl tepkiler vermek (Simonsen vd., 2008). Etkili
SY stratejileri sayesinde Ogretmenler, 6grencilerin basarisini, etkinliklere katilim diizeyini ve olumlu akran
iliskilerini gelistirebilir; ders dis1 ve yikici olan, 6gretmeni ve siniftaki diger 6grencileri rahatsiz eden problem
davraniglarini ise azaltabilirler (Gaias vd., 2019). Yeterli diizeyde SY uzmanligina sahip 6gretmenler, 6grenmeyi
en iist diizeye cikarip kesintileri en aza indirebilirler ve bu sayede etkili bir 6grenme ortami saglayabilirler. Ayrica,
etkili SY ogretmenlerin ruh sagligini da olumlu yonde etkilemekte, mesleki stresi ve tiikenmisligi 6nlemeye
yardimei olmaktadir (Weber vd., 2018). Bu bakimdan etkili SY stratejileri bir 6gretmenin sahip olabilecegi en

degerli aracglar olarak kabul edilmeli ve 6gretmenlerin SY konusundaki mesleki gelisimi desteklenmelidir (Korb
vd., 2016).

Siif Yonetimi ve Kapsayici Egitim

Kisaca okullarin tiim ¢ocuklara, 6zellikle 6zel egitim gereksinimi olanlara hizmet vermesini saglamak
olarak tanimlanan kapsayici egitim (United Nations Educational, Scientific and Cultural Organization [UNESCO],
1994) uygulamalar1 diinya genelinde giderek yayginlagsmaktadir (Emmer & Stough, 2001). Ayni zamanda
kapsayict egitim uygulamalart yapilan siniflarda 6grenci gesitliligi artmakta ve bu durum 6gretmenlerin farkh
Ogrenme gereksinimlerine uygun ¢oziimler iiretmesini zorunlu kilmaktadir (Carneiro vd., 2015). Ancak alan
yazinda kaynastirma siniflarinda ¢alisan 6gretmenlerin genellikle 6zel gereksinimli dgrencilere egitim verme
konusunda kendilerini hazirliksiz hissettikleri ve kaynastirmaya yonelik olumsuz tutumlara sahip olduklari
vurgulanmaktadir (Civitillo vd., 2016; Hemmings & Woodcock, 2011; Sadioglu vd., 2013). Ayrica yapilan
aragtirmalar 6gretmenlerin kaynastirma uygulamalariyla bilgilerinin yetersiz oldugunu (Sucuoglu vd., 2014;
Thaver & Lim, 2014) ve 6gretmenlerin 6zel gereksinimli gocuklarin problem davraniglari nedeniyle bu ¢ocuklar
smiflarma kabul etmek istemediklerini ortaya koymaktadir (Daniels, 1998; Mitchem & Benyo, 2000).
Ogretmenlerin kapsayici egitime yonelik bu tutumlarinin 6z-yeterlik algilariyla iliskili oldugu bilinmektedir. Oz-
yeterlik algisindaki diisiiklikk ise 6gretmenlerin kendi 6gretim becerilerine, 6zellikle de SY becerilerine olan
giivensizligini yansitmaktadir (Jung, 2007). Bu nedenle &gretmenlerin etkili SY stratejilerini biliyor ve etkin
bigimde kullanabiliyor olmasi kapsayic1 egitim uygulamalar1 yapilan siniflardaki basariy1 da arttiracaktir. Onleyici
stratejiler, destek ve iletigim stratejileri, genel miidahale stratejileri ve motivasyon stratejilerini igeren bir SY her
dgrencinin dgrenmesine biiyiik olgiide katki saglayacaktir (Carneiro vd., 2015). Iyi yonetilen bir sinifta 6zel
gereksinimi olsun ya da olmasin tim c¢ocuklarin akademik ve sosyal gelisimleri desteklenecek, problem
davranislari azalacak ve olasi olumsuz davranislarinin bilyiik bir kismi 6nlenmis olacaktir. Ayrica 6gretmenler SY
stratejilerini 6grencilerin gereksinimlerine gore farklilastirdiklarinda farkli yetenek diizeylerine sahip ¢ocuklarla
daha etkili bir bigimde iliski kurabileceklerdir (Sucuoglu vd., 2017).

Sinif Yonetiminde Siiregelen Sorunlar

Ozellikle meslege yeni baslayanlar olmak iizere biitiin 6gretmenler igin dnemli bir kaygi kaynagi olan SY
(Dinsmore, 2003; Veenman, 1984) alaninda 1950'lere kadar ¢ok fazla gelisme yasanmamistir (Brophy, 2013).
Ogretmen davranisi ile dgrenci davranmis1 arasindaki iliski ilk defa 1970 yilinda Jacop S. Kounin tarafindan
“Siniflarda Disiplin ve Grup Yonetimi” (Discipline and Group Management in Classrooms) adli caligmayla ortaya
konmustur. Kounin bu 6ncii ¢aligmasinda onleyici yontemlere dikkati ¢ekerek, farkinda olma, ortiisme, isaret
stirekliligi ve dersin hizi, grup yonetimi ve ders anlatma tekniklerinin kullanimi1 gibi SY ’nin temel ilkelerini ortaya
koymustur (Giiner, 2011). Ogretmenlerin kullanabilecekleri etkili SY stratejileri bilimsel olarak belirlenmis
olmasina kargin giiniimiizde halen dgretmen adaylarinin ve meslege yeni baglayan 6gretmenlerin en gok kaygi
duydugu alanlarin basinda SY gelmektedir (Eisenman vd., 2015). Ogretmen adaylar1 genellikle dgretmenlik
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egitimlerini, 6zellikle de SY konusunda almis olduklar: egitimlerini gelecekteki mesleki yasamlari igin yetersiz
olarak gormektedirler (Flower vd., 2017). Bir dizi ¢alisma da meslege yeni baglayan 6gretmenlerin kendilerini
yetersiz hissettikleri temel alanin SY oldugunu dogrulamaktadir (Dinsmore, 2003; Kher vd., 2000; Zuckerman,
2007). Deneyimli 6gretmenler de bu konuyla ilgili benzer memnuniyetsizlikleri ifade etmektedirler (Tripp & Seals,
2017). Yapilan arastirmalar 6gretmenlerin biiytik cogunlugunun SY’yi ¢ok dnemli bir ders olarak gordiigiinii buna
karsin tiniversitede SY ile ilgili aldiklar1 egitimi yetersiz bulduklarin1 gostermektedir (Eisenman vd., 2015).

SY konusunda kendilerini yeterli hisseden dgretmenlerin gercekte bu konuda ne kadar bagarili oldugu da
tartigtlmas1 gereken bagka bir konudur. Poulou ve digerleri (2019) yaptiklari bir ¢alismada, dgretmenlerin SY
konusundaki 6z yeterlik algilari ile etkili SY stratejilerini kullanma diizeyleri arasindaki iliskiyi incelemislerdir.
Aragtirma sonucunda ogretmenlerin SY alaninda bildirdikleri 6z yeterlik algilar1 ile gozlemcilerden aldiklar
puanlar arasinda 6nemli farkliliklar goriilmiistiir. Arastirmaya katilan 6gretmenler SY stratejilerini kullanirken
kendilerini verimli hissettiklerini iddia etmislerdir. Buna karsin &gretmenlerin bu stratejileri gergek sinif
durumlarinda kullanmadiklart ya da kullanamadiklari anlasilmistir. Bu arastirma, 6gretmenler SY konusunda
kendilerini basarili bulsalar bile gercek durumun bundan farkli olabilecegini gostermektedir.

Gage ve digerleri (2018) 6gretmenlerin SY becerilerini uygulama oranlarinin 6grencilerin 6grenme
ciktilartyla iliskisini incelemislerdir. Caligmada cesitli okul bdlgelerindeki 65 ilkokuldan 1.242 §gretmen-6grenci
cifti Ornegini gdzlemlemislerdir. Arastirma sonucunda SY uygulamalarint etkili bicimde kullanamayan
ogretmenlerin (%20) smiflarindaki 6grencilerin derse katilim diizeylerinin anlamli 6lgiide diisiik oldugu
goriilmistiir. SY stratejilerini en etkin bigimde kullanan 6gretmenlerin orani ise yalnizca %18’dir. Buradan yola
¢ikarak 6gretmenlerin 6nemli bir kisminin etkili SY stratejilerini bilmiyor ya da uygulamiyor oldugu sdylenebilir.

Kapsayici egitim uygulamalarina yonelik arastirmalar incelendiginde, &grenci ¢esitliliginin arttigi
giinlimiiz genel egitim siniflarinda SY ile ilgili birtakim sorunlar yasandig1 anlasilmaktadir. Gok (2013) kapsayici
egitim uygulamalar1 yapilan siniflarda goérevli smif dgretmenlerinin SY’de karsilastiklart zorluklar ve bu
zorluklarla basa ¢ikmada kullandiklar1 yontemlerin belirlenmesi” amaciyla bir arastirma yiiriitmiistiir. Aragtirmada
10 smuf dgretmeninden nitel yontemlerle veri toplamis ve analiz edilmistir. Elde edilen bulgular sinifinda 6zel
gereksinimli 6grenci bulunan katilimeir 6gretmenlerinin SY konusunda sorunlar yasadigini gostermektedir.
Aragtirmanin katilimcilar1 olan 6gretmenler SY konusunda yeterli egitim almadiklarini veya aldiklari sinirli
egitimin ise yaramadigini ifade etmislerdir. Babaoglan ve Yilmaz (2010) da smnif 6gretmenlerinin kaynastirma
uygulamalarina yonelik almis olduklari egitimlerin ve 6z-yeterlik algilarinin belirlenmesi amaciyla bir arastirma
yiiriitmiislerdir. Arastirmanin tiim katilimeilar: (n = 40) okuduklar1 6gretmen yetistirme programinda kapsayici
egitim ile ilgili dzel bir ders almadiklarini belirtmislerdir. Ogretmenlerin yalnizca alt1 tanesi aldiklar1 derslerde
‘kaynastirma’ konusunda igeriklerin bulundugunu bildirmistir. Bununla birlikte katilimcilarin tamami kaynastirma
konusunda bilgilerini yetersiz gordiiklerini, 28 katilimci ise bu konuda higbir bilgilerinin olmadigimi ifade
etmislerdir.

Giliniimiiz genel egitim siniflarindaki 6grenci gesitliligini arttiran bir diger etmen de gégmen veya miilteci
ailelerin sayisindaki artistir. Kirilmaz ve Ontas (2020) sinif dgretmenlerinin miilteci grencilere yonelik kapsayici
egitimi gerceklestirme diizeylerinin belirlenmesi amaciyla bir arastirma yiiriitmiislerdir. Aragtirmanin katilimcilar
tic smif 6gretmeni, bu 6gretmenlerin sinifinda okuyan bes miilteci 6grenci ve alti Tiirk 6grencidir. Bu nitel
arasgtirmanin bulgulari, miilteci 6grencilerin derslere ve sosyal ortamlara yeterince katilamamasi, 6gretmenlerin
derslerde kullanilan yontem-teknik-ekipmani ¢esitlendirememesi ve miilteci ¢ocuklarin okula devam sorunlar
olmas1 gibi ciddi sorunlarin varligina isaret etmektedir. Arastirma sonucunda kaynastirma egitimiyle bu
ogrencilerin sosyal gereksinimlerinin kismen karsilanabildigi sonucuna varilmistir. Unal ve Aladag (2020),
Kayseri ilinde miilteci 6grencilerin bulundugu kaynastirma siniflarinda ¢alisan 10 simif 6gretmeninin kaynastirma
egitimi uygulamalarina iliskin goriislerini incelemistir. Arastirmanin bulgulari, 6grencilerin dil sorunlar1 nedeniyle
grup etkinliklerine katilma ve kendilerini ifade etme gibi zorluklar yasadiklarini ve 6gretmenlerin dogal dili farkli
olan 6grencilerle iletisim ve 0gretim sorunlar1 yagadiklarini ortaya koymustur. Ayrica yazarlar, 6gretmenlerin
kapsayici egitimle ilgili bilgi ve deneyim eksikligini vurgulamislardir. Miilteci 6grencilerin bulundugu siniflarda
yapilan bu arastirmalar, artan ¢esitliligin sinif ve davranig yonetimi sorunlarini daha da karmasik hale getirdigine
isaret etmektedir. Alanyazindaki arastirmalarin sonuglar1 dgretmenlerin SY konusunda yasadigi sorunlarin
giiniimiizde gegerligini korudugunu gostermektedir. Bu nedenle 6gretmenler ve Ogretmen adaylarinin SY
stratejileri konusunda desteklenmesi i¢in daha etkin egitim programlarinin gelistirilmesine ihtiya¢ duyulmaktadir.
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Ogretmen Adaylarimi Simf Yonetimine Hazirlama: Uygulama Eksikligi

Ortadan kaldirilamadiginda ilerleyen yillarda 6gretmen tiikenmisliginin ve is memnuniyetsizliginin de
onemli bir nedeni olabilen SY sorunlar1 (Evertson & Weinstein, 2013), etkili SY stratejileri bilimsel yontemlerle
ortaya konulmus olmasina karsin siniflarm biiyiik bir kisminda halen devam etmektedir. Ogretmenlerin bir kism1
ozellikle smif i¢i davranigsal miidahaleler konusunda siirekli olarak ek uygulama destegi talep etmektedir (Ali vd.,
2018). Bunun nedeni biiyiik olasilikla 6gretmen hazirlik programlari sirasinda bu konuda siirli egitim almalar
ya da SY egitiminde kullanilan yontemlerin etkili olamamasidir (Tripp & Seals, 2017; Wolff vd., 2020). Universite
temelli 6gretmen hazirligi programlart genellikle fazla teorik oldugu konusunda elestiriler almaktadir. Birgok
Ogretmen yetistirme programi ders iceriklerini ve 6gretmenlik bilgi ve becerilerini teorik bir sekilde sunmaktadir
(Larson vd., 2020). Aday 6gretmenlere ¢ok sayida yaklasimi ve yontemi 6gretip onlardan ise yarar stratejileri
tahmin etmelerini ve bunlari siniflardaki ger¢cek durumlara genellemelerini beklemek ¢ok gergekei degildir (Wolff
vd., 2020). Bu nedenle, 6gretmen adaylar1 sinifa girdiklerinde, 6zellikle de kendileri igin zorlayici olan problem
davranislarla kars1 karsiya kaldiklarinda, 6grendiklerini uygulamakta genellikle zorlanmaktadirlar (Larson vd,
2020). Bir sinifi yénetmenin ve SY uzmanligini gelistirmenin karmasikligi, yalnizca teorik bilgi degil, ayni
zamanda ¢esitli sinif durumlariyla ilgili deneyimler de gerektirmektedir (Weber vd., 2018). Bu nedenle 6gretmen
yetistirme programlarinin aday 6gretmenlere SY sorunlarinin nasil ¢oziilecegine iliskin teorik bilgilerin yaninda
gercek yasam deneyimleri saglamasi da olduk¢a onemlidir (Eisenman vd., 2015). Ogretmen adaylarim teorik
bilgileri edindikten hemen sonra dogrudan gercek sinif ortamina maruz birakmak biraz zorlayict olabilir. Bu
nedenle etkili SY stratejileri gibi karmasik becerileri 6grenirken, adaylara zaman i¢inde karmasikligi artan siralt
uygulama firsatlarinin sunulmasi yararl olacaktir (Cohen vd., 2020). Boyle bir sirali uygulamada teorik bilginin
yaninda ya da hemen ardindan adaylarin 6grendiklerini denemeleri ve sinif temelli senaryolarla mesgul olmalari
i¢in birtakim etkinlikler diizenlenebilir. Ornegin Eisenman ve digerleri (2015) film g¢alismasi, mikro &gretim,
animasyonlu bir video, bir gozlem protokolii ve bir kisisel yonetim sistemi gibi uygulama etkinlikleri
gelistirmislerdir. Bu tiir etkinliklerin amaci 6gretmen adaylarina 6grendikleri teorik bilgileri uygulamaya dékme
firsatlarinin saglanmasidir.

Ogretmen egitiminde kullanilan ve adaylara kendini izleme ve geri bildirim alma firsatlar saglayan bir
baska uygulama da adaylarin temel egitim (K-12) 6grencilerinin roliinii oynayan diger 6gretmen adaylariyla
birlikte rol ve prova yapmasidir (Cohen vd., 2020). Rol oyunlar1 davranig ve SY alaninda 6gretmen adaylarinin
bakis agilarini ve becerilerini gelistirmek i¢in uzun siiredir kullanilmaktadir. Rol oyunlarmin yaninda, 6gretmen
adaylarinin yanit vermesi gereken ve etkilesimli olmayan animasyon, ses, metin veya goriintiller de
kullanilmaktadir (McGarr, 2020). Son yillarda iiniversite temelli 6gretmen yetistirme programlarinda dijital
devrimin bir pargasi olarak yenilik¢i teknolojilerin kullanimi da yayginlagmaya baglamistir. Egitim igerikli dijital
ses dosyalar1 (podcast), kulaklikta hata koglugu (bug-in-ear technology), sanal gerceklik (virtual reality), arttirilmig
gerceklik (augmented reality) ve karma gerceklik (mixed-reality) gibi simiilasyonlar 6gretmen yetistirme amaciyla
kullanilan yenilik¢i teknolojilere 6rnek gosterilebilir (Larson vd., 2020).

Uygulama Eksikligini Gidermede Simiilasyon

SY egitimini yalnizca teorik bilgilendirmeden kurtarma potansiyeli olan simiilasyonlarin kullanimi
giderek yayginlagmaktadir. Son yirmi yilda, Arttirilmis Gergeklik ve Sanal Gergeklik gibi simiilasyon tabanli sanal
egitim ortamlar itfaiyeci egitimi, saglik egitimi ve giivenlik egitimi gibi ¢esitli alanlarda basartyla uygulanmistir.
Simiilasyonla olusturulmus egitim ortamlar1 geleneksel egitime kiyasla birgok avantaj saglamaktadir. Birincisi,
simiilasyonlar yeniden iiretilmesi imkansiz, tehlikeli veya ¢ok maliyetli olan durumlar i¢in egitim kosullari
saglayabilir (6rnegin, ugak pilotaji, tehlikeli kimyasal kazalara miidahale); ikincisi, sanal ortamlarda yapilan
hatalarin ger¢ekligi etkilemedigi ve kullanicilarin hedeflere ulasana kadar egitimi tekrar etmelerine izin veren bir
sanal ortam olusturmasi; ticlinciisii, kullanicilar1 miidahale yapmalarini gerektiren durumlara maruz birakarak
uygulamali deneyimler saglayan aktif o6grenmeyi desteklemesidir (Delamarre vd., 2019). Arastirmalar
simiilasyonlarin rol yapma veya provalar gibi diger yaklasimlardan daha gergekei hissettirdigini ve simiilatdrde
egitim alan kisilerin kendilerinden beklenilen davraniglara daha yakin tepkiler verdigini gostermektedir. Ogretmen
egitiminde simiilasyonlar ger¢ek sinif deneyimi Oncesi asamada sunulabilir ve bdylece adaylara daha
standartlastirilmis ve daha az karmagik ortamlarda becerilerini gelistirme firsati saglanmis olur. Simiilatérler
sayesinde bu beceriler zamanla gii¢lendirilir ve adaylar gercek sinif deneyimleri sirasinda karsilasabilecegi
senaryolar konusunda uzmanlasabilir (Cohen vd., 2020).

Insan sosyal davramgini taklit edebilen sanal grencilerden olusan sanal simiflar sosyal becerileri
gelistirmek iizere tasarlanmis etkilesimli simiilasyon ortamlar1 olusturmay1r miimkiin kilmaktadir. Bu tiir sanal
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ortamlar kullanilarak 6gretmen adaylarinin yiiksek stresli durumlarda iletisim becerilerini gelistirebilecegi ve sanal
ogrencilerin problem davraniglarina kontrollii bir sekilde maruz kalabilecegi senaryolar gelistirilebilmektedir
(Delamarre vd., 2019). Lugrin ve digerleri (2016) olusturduklari sanal smif ile 6gretmen adaylarina bilgilerini
simama ve gelistirme ortami hazirlamiglardir. Sanal gergeklik ile olusturulan bu ortamdaki sanal 6grenciler tam
otomatik (otonom) veya online islem (teleoperasyon) yoluyla baska bir kullanici tarafindan uzaktan kontrol
edilebilmekte ve bu sayede kontrollii bir bicimde istenilen tiirde sinif ve 6grenci davraniglari olugturulabilmektedir.
Giyilebilir sanal gerceklik baslig1 sayesinde 6gretmen aday:r kendisini bu sanal sinifin igerisinde gérmekte ve
smifta belirli bir alan iginde serbest¢e dolasabilmektedir. Benzer bir ¢alismada Mahon ve digerleri (2010) sosyal
paylasim i¢in olusturulmus bir web aract olan "Second Life" kullanarak sanal bir sinif olusturmustur. Bu
arastirmaya katilan 6gretmen adaylari, sanal sinif ortaminin mesleki gelisimlerine faydali olacagini diisiindiiklerini
ifade etmislerdir.

Ogretmen adaylar1 etkili SY stratejilerini gerektigi sekilde kullanmak, SY konusunda alacag: kararlarin
Ogrenciler tizerindeki etkilerini tahmin etmek ve gelistirilmesi gereken yonlerini belirlemek konusunda yeterli
bilgiye sahip olmayabilir. Bu nedenle simiilasyon ortamlari ile hazirlanan etkinliklerde 6gretmen adaylarina uzman
egitimciler tarafindan geri bildirimler saglanmasi olduk¢a 6nemlidir. Bir uzman egitimei, simiilasyonu kullanan
Ogretmen adaylarinin giiclii ve zayif yonleri, 6grenci ¢iktilart tizerindeki 6gretimsel se¢imlerinin olast etkileri ve
iyilestirme stratejileri hakkinda goriisler sunarak uzmanlik gelistirmelerine yardimei olmalidir (Cohen vd., 2020).
Pas ve digerleri (2019), davranis yonetimi becerilerini gelistirerek 6gretmenlerin okullarda akran zorbaligiyla basa
¢ikmalarina yardimci olmak igin 4 aylk bir program uygulamislardir. Program siiresince Ogretmenlere,
6grencilerin zorbalik davranislarini tespit etme, dnleme ve bunlara tepki verme ile ilgili stratejiler hakkinda uzman
egitimci destegi (UED) ve simiilator uygulamasini igeren bir ko¢luk modeli ile egitim verilmistir. Kontrol gruplu
deneysel desenle yiiriitiilen bu arasgtirmanin katilimcilar: 78 ortaokul 6gretmenidir. Arastirma sonucunda UED ve
simiilator ile egitim alan 6gretmenlerin almayanlara oranla akran zorbaligi ile bag etmede daha basarili olduklart
goriilmistiir. Goreve yeni baslayan 6gretmenler ve 6gretmen adaylart SY becerilerinin gelistirilebilmesi igin
gercek simiflarda goérev almadan 6nce Ogrencilerin problem davraniglart ile bas etme konusunda daha ¢ok
uygulama firsatlarina ihtiya¢ duymaktadir. UED iceren simiilasyonlar sayesinde basta SY olmak {izere ¢esitli
stratejilerin 6gretiminde uygulama firsatlarinin olusturulmasima yoénelik etkin ¢oziimler iretilebilmektedir (Pas
vd., 2019).

Gorevdeki Ogretmenler icin Simf Yonetimi Egitimi

Siniflarda bireysel farkliliklarin giderek cesitlendigi ve sayica arttigr diisiiniildiigiinde goreve baglayan
ogretmenlerin - ve elbette deneyimli 6gretmenlerin - yiiksek oncelikli gereksinimlerinden biri etkili SY stratejileri
konusunda destek almaktir. Diinyanin pek ¢ok yerinde 6gretmen mesleki gelisimi i¢in yaygin olarak kullanilan bir
uygulama hizmet igi egitim olarak da adlandirilan atdlye caligmalaridir. Geleneksel atélye calismalari
Ogretmenlere yeni teknikler hakkinda bilgi vermek ve fiilen uygulamadan 6nce daha derin bir anlayis gelistirmek
i¢cin daha fazla zaman saglamasi bakimimdan yararlidir. Ancak her yil yiikksek miktarda emek, zaman ve para
harcanan bu tiir uygulamalarin 6gretmen tutum ve davraniglar: veya sinifin 6grenme ¢iktilar: {izerinde istendik
degisikligi yapabildigine yonelik yeterli kanit bulunmamaktadir (Cilliers vd., 2020). Bir baska ifadeyle atolye
calismalar1 gibi daha geleneksel egitim bi¢imleri, siniflarinin kiiltiiriinii gelistirmek isteyen ve buna gereksinim
duyan dgretmenler igin yeterli destegi saglayamamaktadir (Reinke vd., 2008). Amerika Birlesik Devletleri'ndeki
pek cok calisma, bu tiirden mesleki gelisim programlarinin, &zellikle hiikiimet tarafindan genis Olgekte
yiriitiildiigiinde, 6grenci 6grenimi ilizerinde higbir etkisi olmadigi goriigiinii desteklemektedir (Cilliers vd., 2020).
Ulkemizde yapilan iki ¢calismada da benzer bulgulara rastlanmistir. Bu ¢alismalardan ilkinde Giiner (2011), genel
egitim okullarinda kaynagtirma uygulamasi yapilan siniflarda ¢alisan 6gretmenlerin SY becerilerinin gelistirilmesi
amaciyla hizmet ici egitime benzer bir egitim program uygulamistir. Elde edilen bulgulara gére uygulanan
geleneksel 6gretim programi 6gretmenlerin SY konusundaki teorik bilgi diizeylerini artirirken, sinif icinde 6gretim
siirecinde SY stratejilerini kullanma diizeylerinde anlamli bir degisiklige yol agmamustir. Tkinci galismada ise
Sucuoglu ve digerleri (2015), kaynastirma ile ilgili konular1 ve kapsayict siniflar igin etkili stratejileri i¢eren bir
Ogretmen egitimi programi uygulamigslardir. Bu aragtirmanin sonucunda, uygulanan programin 6gretmenlerin bilgi
diizeylerinde orta-biiyiik bir etkiye sahip olmasina karsin simifdaki 6gretmen davranislari iizerindeki etkisinin
oldukga diigiik oldugu goriilmiistiir. Ertiirk (2019) de, Tiirkiye'de hizmet igi egitimin etkililigi ile ilgili sorunlarin
Milli Egitim Bakanlig1 tarafindan da bildirildigini ancak bugiine kadar somut bir gelisme saglanamadigini
vurgulamaktadir.
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Teori ve Pratigi Birlestiren Egitimler: Uzman Egitimci Destegi

Yapilan aragtirmalar 6gretmen mesleki gelisim programlarinin en yaygm bicimi olan tek seferlik
geleneksel atdlye calismalarinin biiyiik dlciide etkisiz oldugunu ve genellikle sinirli beceri aktarimina ve zayif
ogrenme ciktilarina yol actigin1 gostermektedir. Atdlye tarzi modellerin basarisizligi “uygulama ile mesgul olma”
ve “uygulama sirasinda destek alma” gibi iki kritik bilesenin eksikliginden kaynaklanmaktadir. Birgok geleneksel
model yalnizca bilgi aktarmaya odaklanmaktadir (Cilliers vd., 2020). Oysa 6gretmenlere etkili bir mesleki gelisim
firsat1 sunulabilmesi i¢in bunun zaman iginde gerceklesmesi ve siire¢ boyunca kendilerine gereken destegin
saglanmasi gerekir. Gereken rehberlik ve destegin saglanmamasi durumunda becerilerinin ustaliga doniisebilmesi
icin 6nemli dl¢lide zaman ve pratik gerekmektedir. Aragtirmalar ilk uygulama asamalarinda gézlem, uygulama ve
performans geri bildirimi gibi desteklerin saglanmasimin &gretmenlerin yeni becerilere hékim olmasim
kolaylastirabilecegini ve hizlandirabilecegini gostermektedir (Akalin & Sucuoglu, 2015; Reinke vd., 2008;
Timugin, 2008). Ciinkii insanlara davranis degisikligi hakkinda diisiinme ve karar verme firsat1 verildiginde daha
bagarili olduklar1 bilinmektedir. Bu nedenle 6gretmen mesleki gelisimine 6grenci ¢aligsmalartyla dogrudan mesgul
olabilecekleri, 6gretimleri hakkinda dogrudan geri bildirim alabilecekleri veya kendi siniflarindaki uygulamalarini
gozden gecirebilecekleri dinamik ve aktif bir siire¢ olarak yaklasilmalidir (Reinke vd., 2008). Baska bir ifadeyle
Ogretmen mesleki gelisim programlarinda teori ve pratik bilgiler harmanlanarak sunulmalidir (Emmer & Stough,
2001).

Teori ve pratik bilgileri birlestirmek ve dgretmenlere yararli geri bildirim saglamak i¢in kogluk ve
mentorluk uygulamalari giin gectik¢e yayginlasmaktadir. UED saglamaya yonelik bu tiir uygulamalar sinif temelli
pratik yapmaya olanak saglamalari nedeniyle “uygulama ile mesgul olma” ve “uygulama sirasinda destek alma”
konularindaki boslugu doldurabilirler (Pas vd., 2016). Pek ¢ok aragtirmanin bulgulari dgretmenlerin siiftaki
uygulamalarmi iyilestirebilmek i¢in etkili bir yontem olarak UED’yi desteklemektedir (Akalin & Sucuoglu, 2015;
Ennis vd., 2020; Timugin, 2008). Kraft ve digerleri (2018) tarafindan yapilan bir meta-analiz ¢alismasinda UED
hakkindaki 44 aragtirmanin etkileri incelenmis ve UED’nin 6l¢iilen 6gretmen davraniglart ve 6grenci basarisi
tizerinde biiyiik etkisi oldugu sonucuna ulagilmistir (Cohen vd., 2020). Giiner-Yildiz ve Kurtova (2017) bireysel
gereksinimlerinin farkliligi nedeniyle uyum giicliikleri yasayan 6grencilerin problem kaynagi olarak goriildiikleri
kaynastirma egitimi uygulanan bir ilkokul birinci siniftaki davranis ve dgrenme sorunlarina ¢dziim iiretmek
amactyla bir UED program1 uygulamiglardir. Arastirmada elde edilen bulgular, sinif 6gretmeninin aldig1 bireysel
danigmanlik ve destek sonucunda, problem davraniglart 6nleme, 6grencilerin istendik davranislarini arttirmada
6diil kullanimi, 6grencilerin davraniglarina karsi tutarli tepkiler verme ve smiftaki 6zel gereksinimli 6grencilerin
bireysel farkliliklarina uygun 6gretim diizenlemeleri yapma konularinda siif diizenini olumlu ydnde etkileyen
davranis degisikligi gosterdigini ortaya koymustur. iki farkli ¢aligmada, bir egitim programi uygulandiktan sonra
Ogretmenlere performans geri bildirimi ile uzman destegi saglanmigtir. Bu ¢aligsmalardan ilkinde Akalin ve
Sucuoglu (2015), sinif yonetimi stratejileri {izerine egitim verildikten sonra giinliik performans geri bildirimlerinin
Ogretmen ve Ogrenci ¢iktilart {izerindeki etkisini incelemistir. Aragtirma sonuglari, 6gretmenlerin onleyici sinif
yonetimi becerileri ile 6grencilerin akademik katilimlarmnin arttigim gostermistir. Ikinci ¢alismada ise iscen-
Karasu (2017) kaynastirma uygulamasi yapilan okul 6ncesi smiflarinda calisan 6gretmenlere Onleyici siif
yonetimi stratejileri konusunda egitim vermis ve ardindan hedef stratejilere iliskin performans geribildirimi
saglamigtir. Bu aragtirmanin bulgulari, 6gretmenlere bireysel olarak ve hedef davranislarinda bagimsiz hale
gelinceye kadar verilen uzman egitimci doniitlerinin hem 6gretmen davraniglari hem de 6grencilerin 6grenme
¢iktilart izerinde olumlu degisimlere neden oldugunu gostermistir.

Bagka bir arastirmada Giliney Afrika Cumhuriyeti’ndeki 180 ilkdgretim okulunun 6gretmenleri igin iki
hizmet i¢i mesleki gelisim yaklasimi deneysel olarak karsilastirilmistir. Birinci yaklagim bir¢ok hiikiimet
tarafindan kullanilan geleneksel hizmet i¢i egitim modeli (merkezi bir mekanda diizenlenen kisa, yogun egitim),
ikinci yaklasim ise uzman egitimcilerin 6gretim uygulamalarini goézlemlemek ve geri bildirim saglamak i¢in
Ogretmenleri aylik olarak ziyaret ettigi kogluktur. Sonug olarak koglugun, 6grenci okuma yeterliligi iizerinde
geleneksel hizmet i¢i egitimin iki katindan fazla ve istatistiksel olarak anlamli bir etkisi oldugu goriilmiistiir
(Cilliers vd., 2020). Bilimsel kanitlarin birikmesiyle birlikte hizmet i¢i mesleki gelisim alani, UED nin 6gretmen
mesleki gelisimini desteklemenin en etkili yollarindan biri oldugu fikri etrafinda birlesmektedir (Cohen vd., 2020).
Buna paralel olarak da UED 6gretmen etkinligini artirmak ve 6gretmenlerin profesyonel geligimini desteklemek
icin giderek daha popiiler bir yontem haline gelmektedir (Ennis vd., 2020).

Alanyazinda gordiigiimiiz UED modelleri odak ve etkinlik agisindan farkliliklar géstermektedir. Bununla
birlikte mevcut programlar genellikle ise yerlestirilmis uygulama, yogun ve uzun siireli is birligi gibi birgok kritik
Ozelligi paylasmaktadir (Desimone & Pak, 2017). Geleneksel atélye modelinin aksine UED modelleri 6gretmen

Glner-Yildiz vd. 2022, 23(3)



SINIF YONETIMI: 718
KAPSAYICI EGITIM CERCEVESINDE ONEMI, GUNCEL SORUNLAR VE ¢COZUM ONERILERI

beceri gelisimini kolaylastirmak i¢in aktif 6grenme yaklagimlarinin bilesenlerini (6rnegin, modelleme, uygulama
ve geri bildirim) barindirmaktadir. Cogu UED programinda, uzman egitimcilerin gozlemlenen &gretmen
gereksinimlerine yanit vermesi, 6gretmenleri uygulamalarini elestirel bir sekilde degerlendirmeye sevk etmesi ve
bazi durumlarda gelisimlerini desteklemek icin daha yonlendirici geri bildirimler saglamasi gerektigi
vurgulanmaktadir (Cohen vd., 2020). UED dongiileri tipik olarak sinif gézlemlerinden ve ardindan dgretmenlerin
uygulamalar1 hakkinda hedeflenen geri bildirimlerden ve iyilestirme i¢in 6zel 6nerilerden olusur. Bu dongiiler,
tam bir akademik yil veya daha uzun bir siire boyunca meydana gelebilir ve uzman egitimciler 6gretmenlerle bire
bir veya kii¢iik gruplar halinde ¢alisarak kigisellestirilmis geri bildirimler saglayabilir (Kraft vd., 2018). Uzman
egitimci olarak hizmet verecek personelin birtakim becerilere ve yetkinliklere sahip olmasi gerektigi
unutulmamalidir. Uzman egitimcilerin veri toplama, hedef belirleme, planlama ve zaman yonetimi, etkili mesleki
gelisim programlari tasarlama ve sunma, iletisim ve problem ¢dzme gibi becerilerin yaninda giiven olusturma,
gizlilik ve mesleki etik ile ilgili konularda da yetkin olmast beklenmektedir (Denton & Hasbrouck, 2009).

Tartisma
2023 Egitim Vizyonu Cercevesinde Céziim icin Oneriler

SY konusunda var olan temel sorunlar 6gretmen yetistirme programlarinda uygulama eksikligi, goreve
yeni baglayan 6gretmenlere yeterli destek saglanamamasi ve gorevdeki 6gretmenlerin mesleki gelisimlerinin etkin
bicimde siirdiiriilememesidir. Ayrica okullarin her gegen giin daha fazla kapsayici olmasi1 SY’de 6gretmen hazirligi
ve gelisimini saglamada yeni ve etkili stratejilerin kullanimint da zorunlu kilmaktadir. Her bir 6gretmen aday1
farkl1 bireysel 6zellikleri olan ¢ocuklardan olusan siniflarda etkili SY uygulamalari yapabilecek ve 6grencilerinin
basarisini saglayacak yontemleri kullanabilecek yeterlige ulastiktan sonra egitim fakiiltelerinden mezun olmalidir.
Halen gorevde olan 6gretmenlerin de kapsayict egitim ¢ergevesinde yeniden gelisimlerinin saglanmasi ve etkili
SY stratejilerini kullanmay1 6grenmeleri gerekmektedir. Ulusal bir plan ¢ergevesinde 6gretmen adaylariyla birlikte
gorevi basindaki dgretmenlerin SY konusundaki gelisimini saglayacak adimlar atilmasi hem kapsayici egitimin
hem de 6gretmen ve 6grencilerin basarisi i¢in dnemlidir.

Milli Egitim Bakanligi (MEB), egitim sisteminin aksayan yonlerinin belirlenmesi ve var olan sorunlara
koklii ¢oziimler iiretilebilmesi i¢in birtakim ¢alismalar yapmaktadir. Bu ¢aligmalardan biri 2018 yilinda yaymlanan
“2023 Egitim Vizyonu” belgesidir (MEB, 2020). Bu belge egitim sisteminde yapilmasi planlanan degisim ve
doniistimlerin, ana hatlariyla da olsa, bir yol haritasini icermesi nedeniyle dnemli bir gelisme olarak kabul
edilmektedir. Vizyon belgesinde ele alinan 6nemli konulardan biri de insan kaynaklarimin gelistirilmesi ve
yonetilmesidir (Elgicek & Han, 2018). 2023 Egitim Vizyonu bu konuyla ilgili olarak “Thtiya¢ duyulan Slgiitleri
tastyan egitim fakiiltelerinde, 6zgiin bir yapilanmayla uygulama agirhikli 6gretmen yetistirme programlari
diizenlenecektir.” ifadesini icermektedir (MEB, 2020). Bu ifadeden anlasilacagi {izere bazi 6gretmen yetistirme
programlarinda bir doniisiim yapilacagi ve bu doniisiimde uygulamaya daha ¢ok agirlik verilecegi planlanmaktadir
(Ertiirk, 2019). Bu olumlu gelisme sayesinde Ogretmen adaylari edindikleri teorik bilgileri pratige yansitma
konusunda daha ¢ok firsat bulacaklardir. Bu noktada, 6gretmen adaylarina uygulama firsatlari olusturmada
alanyazindaki bulgularin 1g181inda dikkate alinmasi gereken hususlar bulunmaktadir.

Aday Ogretmenler icin Uygulamal Simif Yénetimi Egitimi

Aday o6gretmenlerin teorik egitimleri ile gergek siniflarda 6grencilerle yiiz yiize okul uygulamalari
yapmalar1 arasinda ara basamaklarin olmasi gerekmektedir (Cohen vd., 2020). Boylece 6gretmen adaylart gercek
smif olaylarina dogrudan maruz kalmak yerine kademeli bir gegis yapabilmis olacaklardir. Alanyazinda aday
ogretmenlere SY’de uygulama sansi saglamayir amagclayan gesitli ¢aligmalara rastlanmaktadir. Ornegin bir
arastirmada (Siebert, 2005), Okul Profesyonel Gelisim Girigsimi adli bir olusumun, {iniversitede egitimleri
sirasinda yeterince uygulama yapma sansi bulamayan Ogretmen adaylarina etkili SY stratejilerini siniflarda
kullanma sans1 sagladigi ele alinmaktadir. Eisenman ve digerleri (2015) ise film calismasi, mikro 6gretim,
animasyonlu bir video, bir gézlem protokolii ve bir kisisel yonetim sistemi gibi uygulama etkinlikleri gelistirerek
aday oOgretmenlerin SY’de egitiminde teori ve uygulamay: birlestirmeyi amaglamiglardir. Ayrica teori ve
uygulamay1 birlestirmede teknolojiden de yararlanilabilir. Simiilasyon bu konuda etkili ¢ozlimler {iretebilme
potansiyeli olan teknolojilerden biridir. Ulkemizde simiilasyon teknolojilerinin potansiyelinden yararlanma adina
ozellikle havacilik ve giivenlik birimlerimizin egitimi alanlarinda gelistirilmis veya gelistirilmekte olan ulusal
olgekli projelerin oldugu bilinmektedir (Hava Elektronik Sanayi [HAVELSAN], 2020; Orta Dogu Teknik
Universitesi [ODTU], 2020). Simiilasyonlar sayesinde giivenlik birimlerimiz ve pilotlarimiz gergek durumlara
maruz kalmadan 6nce dgrendikleri teorik bilgiyi uygulamaya dékme firsat: bulabilmektedir (Ozmen & Denktas,
2011). Ulusal diizeyde benzer bir ¢alisma da egitim alaninda yiriitillerek 6gretmen yetistirme amaciyla
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kullanilacak simiilasyonlar gelistirilebilir. Kalabalik bir simif ortaminda, otonom ve tele-operasyon yoluyla
hareketlendirilebilen ve sosyal davraniglar sergileyebilen sanal Ogrencileri igeren nitelikli bir simiilatoriin
gelistirilebilmesi icin ncelikle MEB ve Yiiksekdgretim Kurulu (YOK) is birliginde gereksinimler belirlenmeli ve
uygun bir model tasarlanmalidir. Universiteler ve simiilasyon teknolojileri konusunda yeterliligi olan kurum ve
kuruluslarla birlikte ¢alisilarak ulusal olgekli bir proje ile 6gretmen yetistirme programlarinda kullanilacak
simiilator ya da simiilatorler gelistirilmesi yararli olacaktir. Simiilasyon teknolojileri ya da baska araclarla
olusturulmus uygulama etkinliklerinde dgretmen adaylarina UED verilmesi ve bdylece yakindan izlenen bir
uygulama siireci, yapict geri bildirimler ve uzman egitimcilerin yardimiyla kendi performanslart {izerinde
diisiinmelerine olanak saglanmasi sonucunda yapilan dgretimin niteligini daha da arttirilacaktir (Reinke vd., 2008).
Bu sayede 6gretmen adaylart gergek 6grencileriyle yiiz yiize uygulama asamasima daha donanimli bir bi¢imde
gegebileceklerdir.

Aday Ogretmenlerin gercek simiflarda galismaya hazirlanmasinda MEB’e bagli okullarda yaptiklar
ogretmenlik uygulamasinin da 6nemi biiytiktir. Bu uygulama “6gretmen adaylarinin 6gretmenlik meslegine daha
iyi hazirlanmalarint; 6grenimleri sirasinda edindikleri bilgi, beceri, tutum ve davraniglarla genel kiiltiir ve 6zel alan
egitimlerini gergek bir sinif ortaminda kullanma yeterligine sahip olarak yetistirilmelerini” amaglamaktadir (MEB,
2018). Ogretmenlik uygulamasina iliskin yapilan bir arastirmada (EKinci vd., 2019) 207 aday dgretmen ve aday
Ogretmenlere danigmanlik yapmakla gorevlendirilen 179 uygulama 6gretmeninin dgretmenlik uygulamalariyla
ilgili goriisleri incelenmistir. Aragtirmanin 6ne ¢ikan bulgular: arasinda “mesleki gelisim ve egitim tecriibelerinin
paylasilmasinin 6nemi” ve “uygulanan programinin aday Ogretmenlere yonelik olarak hedeflenen yeterlikleri
kazandirmadigi ve amaca ulasmadigi” yer almaktadir. Arastirmacilarin sorunun ¢6ziimiine yonelik olarak
sundugu; uygulama Ogretmenliginin sartlarinin iyilestirilmesi ve cazip hale getirilmesi ile “uygulama
Ogretmenlerinde yeterlik aranmali” 6nerileri oldukg¢a 6nemlidir.

Aday dgretmenler i¢in yiiz yiize 6gretmenlik uygulamalari diizenlenirken dikkat edilmesi gereken bir
konu uygulama siirecinde kendilerine destek saglayacak uzman egitimcilerin belirlenmesi ve yetistirilmesi ile
ilgilidir. 2018’de yaymnlanan Ogretmenlik Uygulama Y&nergesi geregince dgretmen adaylarina rehberlik edecek
uygulama ogretmenleri icin “Milli Egitim Bakanhigi tarafindan verilen Ogretmenlik Uygulamas1 Egitimi
Sertifikasina sahip olma” sart1 aranmaktadir (MEB, 2018). Bu ifadeden de anlasilacagi tizere 2018 yil1 itibariyle
ogretmenlik uygulamalarinda gorevlendirilecek 6gretmenler icin sertifika alma kosulu getirilmistir. Ancak
ogretmenler bu sertifikay1 kisa siireli bir geleneksel atdlye caligmasiyla alabilirler. Oysa bu sertifikanin nasil
verildigi 6nemsenmesi gereken bir konudur. Ciinkii bir tiir UED olan bu uygulamalarin istenilen hedeflere
ulagabilmesi i¢in uzman egitimci olarak gdérev yapan uygulama 6gretmenlerinin yeterlikleri kritik 6neme sahiptir.
Ciinkii meslekte deneyimli olmak, atdlye tarzi hizmet i¢i egitim sertifikasi sahibi olmak ya da kendini yeterli
hissetmek ayni zamanda yetkin olmak anlami tagimayabilmektedir (Ekinci vd., 2019; Poulou vd., 2019). Bu
nedenle UED verecek uygulama 6gretmenlerinin mesleki anlamda, 6zellikle de SY konusunda basarili olanlar
arasindan seg¢ilmesi yapilan uygulamanin niteligini de arttiracaktir.

Ogretmenlik Uygulama Yonergesinde bununla ilgili olarak “dgretmenlik uygulamalarma katilan
personelin yeterlikleri ve uygulama siireci degerlendirilir ve stirekli gelistirilir” ifadesi yer almaktadir (MEB,
2018). Bu ifade geregince dgretmen adaylarina rehberlik edecek uzman egitimcilerin/uygulama 6gretmenlerinin
yeterliklerinin gelistirilmesi i¢in siire¢ igerisinde hem SY hem de UED konularinda mesleki gelisimlerine yonelik
caligmalar yiiriitiilmelidir. Boylece aday dgretmenlere saglanan uygulama firsatinin niteligi artacak ve uygulama
Ogretmenlerinin mesleki basaris1 da zamanla yiikselmis olacaktir.

Gorev Basindaki Ogretmenler i¢in Simif Yonetimi Egitimi

Yalnizca aday 6gretmenlerin degil gorevi bagindaki 6gretmenlerin mesleki gelisimi de dnemsenmesi
gereken bir konudur. 2023 Egitim Vizyonu bu konuda da birtakim gelismelerin hedeflendigine isaret etmektedir
(MEB, 2020). Vizyon belgesinde su ifadeler yer almaktadir:

1.  Opretmen ve okul yoneticilerimize yonelik bazi hizmet i¢i egitim faaliyetleri, katihma iliskin
belgelendirme uygulamasindan ayrilarak {niversiteler araciligiyla akredite sertifika programlarina
donistiiriilecektir.

2. Ogretmenlerin mesleki gelisimi, lisansiistii diizeyde desteklenecektir.

Ogretmenlerin mesleki gelisimini destekleme konusunda iiniversitelerle is birligi yapilacagi vurgusu
olumlu bir gelismedir. Ancak vizyon belgesi okul temelli mesleki gelisim konusunda ¢alismalar yapilacagiyla
ilgili ag¢ik bir bilgi icermemektedir (Elgicek & Han, 2018). Okul temelli ¢aligmalarla 6gretmenlerin SY
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konusundaki yeterliklerinin gelistirilmesi etkili bir 6gretmen egitimi igin énemlidir (Korb vd., 2016). YOK is
birliginde gergeklestirilecek iiniversite temelli sertifika programlarinin yaninda SY konusunda basarili
ogretmenlerin UED konusunda egitilmesi ve diger meslektaglarina destek saglamasi, gereksinimi olan
ogretmenlerin mesleki gelisimini arttirmasi bakimindan yararli olacaktir. Bunun i¢in dncelikle 6 gretmenlerin SY
konusundaki yeterlikleri nesnel yontemlere oOlgiilmeli ve yapilan degerlendirme sonucunda gereksinimler
belirlenmelidir. Yapilan nesnel degerlendirmeler sonucunda bilgi ve beceri eksikligi oldugu belirlenen
ogretmenlere kiiciik grup ya da bireysel UED saglanarak mesleki gelisimleri siirekli olarak desteklenmelidir. UED
uygulamalarinin basarisini artirmak i¢in meslektaslarina uzman egitimci olarak destek saglayacak deneyimli
ogretmenler 6gretim ve SY konularindaki yeterlikleri bakimindan objektif kriterlere gore belirlenmelidir. Ayrica
bu basarili 6gretmenlerin mesleki gelisimleri de daha iyi uzman egitimciler olabilmeleri i¢in desteklenmelidir.

Genel olarak 6gretmenlik mesleginin basarisini artirmak i¢in, tim 6gretmenlerin mesleki gelisimi tegvik
edilmeli ve desteklenmelidir. Ayrica deneyimli ve basarilt 6gretmenlerin uzman egitimci olma yolunda mesleki
gelisimleri desteklenmeli ve uzman egitimci olamak cazip hale getirilmelidir. Cazip hale getirmek i¢in basarili
ogretmenlere okullar aras1 yer degistirme, yonetici atamalar1 ve maas konularinda birtakim avantajlar saglanabilir.
Ayrica MEB’in yakin zamanda hayata gegirmeyi planladigi 6gretmen kariyer basamaklari sistemi (MEB, 2020)
bu amagla kullanilabilecek bir ara¢ olabilir. Ciinkii kariyer basamaklar1 dgretmenlerin mesleki gelisimini
destekleyen ve tesvik eden bir sistem olarak goriilmektedir (Bakioglu & Banoglu, 2013). Vizyon belgesinde
kariyer basamaklariyla ilgili olarak “Ogretmen ve okul yoneticilerimiz icin Yatay ve Dikey Kariyer Uzmanlik
Alanlart yapilandirilacaktir” ve “Yatay ve dikey kariyer basamaklarina yonelik lisansiistii diizeyde mesleki
uzmanlik programlari agilacaktir.” ifadeleri yer almaktadir. Kariyer basamaklari sisteminde lisansiistii 6grenim
programlarinin yaninda okul temelli mesleki gelisim programlarinin da kullanilmasi uygulamali egitim igermesi
nedeniyle 6gretmenlerin SY konusundaki gelisimlerini daha fazla destekleme potansiyeline sahiptir. Gorevdeki
ogretmenlerin SY becerileri nesnel yontemlerle 6lgiilerek kariyer basamaklarinda ilerleme 6lgiitii haline getirilmeli
ve boylelikle kariyer basamaklar1 sisteminin mesleki gelisim konusunda 6gretmenlere bir motivasyon kaynagi
olmast saglanmalidir.

Ozetle, SY konusunda yetkin dgretmenler yetistirirken dort 6nemli nokta goz ardi edilmemelidir.
Birincisi, 6gretmen adaylarmi kaynastirma siniflarinda g¢alismaya ve oOgrencilerin 6grenme ve davranig
Ozelliklerine gore yontem ve stratejilerini farklilastirabilmeye odaklanmalari baska bir ifade ile kapsayici siniflarda
calismaya hazirlanmalari gerekliligidir. Bunun i¢in SY egitiminin kaynastirma siniflarinda 6grenme ve davranig
problemlerine cevap verebilecek ve Ogretmen adaylarina gesitli seviyelerde uygulama firsatlart saglayacak
stratejileri (geri bildirim, rol yapma, simiilasyon kullanimi, danigsmanlik, kogluk veya mentorluk vb.) i¢erecek
sekilde planlanmasi dnerilmektedir. ikincisi, teorik bilgiyi yogun ve kisa siireli geleneksel atlye galismalartyla
saglamak yerine 6gretmen mesleki gelisimi i¢in okul temelli uygulamalari igeren yontemlerin kullanilmasi
gerekmektedir. Ozellikle kaynastirma uygulamalar1 yapilan siniflarinda ¢alisan 6gretmenlerin destek ihtiyaglarmin
belirlenmesi ve ihtiyaglar1 dogrultusunda EUD saglanmasi gerekmektedir. Uciinciisii, uzman egitimci olarak
atanacak 6gretmenler, SY’deki mesleki basarilar1 ve yeterlilikleri agisindan objektif kriterlere gore belirlenmelidir.
Ayrica, uzman egitimcilerin de mesleki gelisimleri kariyerleri boyunca desteklenmelidir. Dordiinciisii, tim
ogretmenler mesleki gelisimlerinde tesvik edilmelidir. Bu amacla dgretmenlik kariyer basamaklar1 sistemi daha
etkin kullanilmalidir. Bununla birlikte, yapilacak iyilestirme ¢aligmalarin baslangic noktasi tiim paydaslarin
SY'nin 6nemi konusundaki farkindaligini artirmak olmalidir. SY'nin 6gretmen niteligi ve 6grencilerin akademik
basaris1 i¢in biiylik 6nem tagimasina ragmen egitim camiasinda yeterince ele alinmayan bir alan oldugu
bilinmektedir (Evertson & Weinstein, 2013). Bu nedenle, SY calismalarina yonelik ilgiyi artirmak i¢in, egitim
fakiiltelerinde ve 6gretmen istihdam eden kurumlarda SY'nin 6grenci davraniglar1 ve basarisi tizerindeki etkisini
ortaya koyan calismalarin bulgularina iligkin bilgilendirici ¢calismalar yiiriitiilmelidir.

Yazarlarin Katki Diizeyleri

Bu ¢alismanin fikir, tasarim ve elestirel inceleme islemleri birinci yazar Nevin Giiner-Yildiz tarafindan
yuriitilmiistiir. Calismanin literatiir taramas1 asamas1 Hasan Kdse ve Esra Akin tarafindan gergeklestirilmistir.
Yazim agamasinda her ti¢ yazar da gérev almiglardir. Esra Akin ve Hasan Kgse, ¢alismanin dergi yazim kurallarina
gore diizenlenmesi islemlerini yiiriitmiiglerdir.
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