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STRENGTHS-BASED APPROACH AND ITS EFFECT ON ATTENDANCE,
ACADEMIC ACHIEVEMENT AND EFL MOTIVATION®

Emrullah YILMAZZ, Burhan AKPINAR?

ABSTRACT

The purpose of this study is to examine the effect of Strengths Based Approach (SBA) on attendance, academic achievement
and student motivation in English class. For this purpose, an experimental study was carried out with freshman students at a
state university in Turkey in the spring term of 2011-2012 academic year. The sampling of the study consisted of 66 students
in total, 33 students in experimental group and 33 students in control group. Pretest posttest quasi-experimental design with a
control group was used in the study. Clifton Strengthsfinder™ was used to determine the talent themes of students. The data
on the motivation levels of students were obtained through the motivation scale, which was adapted from Attitude/Motivation
Test Battery developed by Gardner (1985). The data regarding the attendance percentages of students in English class were
obtained from attendance sheets taken by the researcher weekly. Students’ exam scores in mid-term and final exams
administered by the researcher in both terms were taken into consideration for the academic achievement of students. The study
indicated that the most frequently encountered talent themes were restorative (f=16), responsibility (f=11), deliberative (f=9),
ideation (f=9) and learner (f=9) respectively. Also, SBA affected the attendance rates of students positively in favour of
experimental group; however, it didn’t have a significant effect on students’ academic achievement and motivation levels. It is
considered important to study SBA, which is a fairly new area of study for both the world and Turkey.

Keywords: Strength, talent, attendance, academic achievement, motivation

GUCLU YON TEMELLI YAKLASIM VE DEVAM AKADEMIK BASARI ve
YABANCI DiL OGRENME MOTIiVASYONU UZERINDEKI ETKISi

oz

Bu caligmanin amaci, Giiglii Yon Temelli Yaklasimm (GYTY) Ingilizce dersinde dgrencilerin devam, akademik basari ve
motivasyon diizeyleri tizerindeki etkisini incelemektir. Bu amagla 2011-2012 akademik yili Bahar yariyilinda bir devlet
universitesinde birinci sinif 6grencilerinin katildigi deneysel bir ¢aligma yiiriitiilmiistiir. Caligmanin 6rnekleminde deney
grubunda 33, kontrol grubunda 33 olmak iizere toplam 66 &grenci yer almistir. Uygulama haftada iki saat olarak okutulan
Ingilizce dersinde yapilmistir. Arastirmada ontest-sontest kontrol gruplu yari deneysel desen kullamlmistir. Caligma
kapsaminda 6grencilerin yetenek temalarini belirlemek i¢in internet tabanli Clifton gii¢ bulucu dl¢eginden yararlanilmistir.
Ogrencilerin motivasyon diizeylerine iliskin veriler ise Gardner (1985) tarafindan gelistirilen Tutum / Motivasyon Test
Havuzundan alinan motivasyon &lgegi ile elde edilmistir. Calismaya katilan 6grencilerin Ingilizce dersine devam oranlarini
gOsteren veriler ise arastirmaci tarafindan hem giiz doneminde hem de bahar déneminde haftalik olarak alinan ders yoklama
belgelerinden almmustir. Ogrencilerin akademik basar1 diizeyleri hakkinda bilgi edinmek icin arastirmaci tarafindan giiz ve
bahar yariyilinda uygulanan y1l i¢i ve y1l sonu siavlarindan alinan puanlar esas alinmustir. Arastirma sonucunda, 6grencilerin
yetenek temalari iginde en sik rastlanan yetenek temalarinin 16 dgrencinin sahip oldugu diizelten, 11 6grencinin sahip oldugu
sorumlu ve 9’ar 6grencinin sahip oldugu tedbirli, fikir ve dgrenici oldugu anlagilmigtir. GYTY ’nin 6grencilerin derse devam
oranini deney grubu lehine olmak iizere olumlu olarak etkiledigi, ancak akademik basarilari ve motivasyon diizeyleri iizerinde
anlamli bir etkisi olmadigi arastirmada ulasilan diger sonuglardir. GYTY 'nin farkli ¢alismalara konu edilerek ayrintili olarak
arastirilmasi, egitim siirecinin daha verimli olmasini isteyen karar vericiler i¢in yeni bir alternatif bulunmasi agisindan 6nemli
goriilmektedir.

Anahtar Kelimeler: Giig, yetenek, devam, akademik bagari, motivasyon
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Strengths-based approach and its effect on attendance, academic achievement and efl motivation

1. INTRODUCTION

Education aims at changing and developing students towards the desired direction. This is a formidable task as the
individuals coming to schools have varying internal and external dynamics that drive them to behave in a certain
way. All these dynamics and personal characteristics should be taken into consideration while developing and
implementing the curriculum. Some of the personal qualities may hinder the process of learning although some
others may contribute positively. In order to get information about individual characteristics and inclinations of
people, education utilises psychology, which tries to explain human behaviour. Thus, educational psychology,
“which aims at optimising the school setting and educational process within the framework of the findings of
psychology” (Siiriicii, 2009, 17) has come to the fore to help the stakeholders in education to identify the
individuals.

Contemporary approaches in education require that individual differences should be considered in learning (Kilig
& Saglam, 2013). If the individual differences are understood better, the educational practices can be tailored to
increase the effectiveness of education. At first sight, it can be regarded negative to have a class consisting of
students with many different qualities, personalities, expectations and so on. However, individual differences could
be harnessed to have more fruitful learning experiences. Strengths, talents and abilities are the individual qualities
that can contribute a lot in the process of learning and education. At this point, positive psychology (Seligman &
Csikszentmihalyi, 2000), which deals with the positive psychological traits of people, should be emphasized. Its
theoretical bases were formed after the Second World War as a result of the reactions of some psychologists like
Abraham Maslow, Carl Rogers and William James against the perception that psychology solely studies mental
illnesses of people (Froh, 2004; Gable & Haidt, 2005). They thought that positive constructs like love and
happiness should also be included in the scope of psychology. Although Maslow (1970) mentioned the term
positive psychology for the first time, it gained a considerable ground with the studies of Martin E.P. Seligman in
1990s. Personal strengths, on the other hand, were included in the field of positive psychology with serious
contributions of psychologists like Donald O. Clifton and Edward “Chip” Anderson.

What is Strengths-based Approach?

The bases of Strengths-based Approach (SBA hereafter) have been laid as a result of the studies carried out in the
fields of education, psychology, social studies, organisational theory and behaviour (Pritchard, 2009). As stated
above, positive psychology has the greatest effect in the birth of SBA. SBA focuses on what students do well
instead of their deficiencies (Gillum, 2005). Research conducted by the Gallup Organization (Clifton & Harter,
2003) discovered that the individuals whose talents are focused on and who develop their talents reach levels of
excellence although the ones whose deficiencies are focused on achieve average performance (Schreiner and
Anderson, 2005). SBA admits that learners are equipped with particular talents when they come to school and if
their talents are determined and developed, they will be high achievers. The term “positive education” is used in
the field of education as a reflection of positive psychology and SBA. Seligman et al. (2009, 293) defined positive
education as “education for both traditional skills and for happiness.” Another definition of positive education is
given by Oades et al. (2011, 432) as “the development of educational environments that enable the learner to
engage in established curricula in addition to knowledge and skills to develop their and others’ wellbeing”.

One of the most frequently repeated terms in SBA is the concept of strength. “A strength is the ability to provide
consistent, near-perfect performance in a given activity” (Clifton, Anderson & Schreiner, 2006, 4). In other words,
strengths are the personal qualities that enable someone to do something well recurrently. Strength starts with
talent. Talent is “a naturally recurring pattern of thought, feeling, or behaviour that can be productively applied”
(Clifton et al., 2006, 2). Talents are the qualities such as processing information, interacting with people, perceiving
the world, the drive to compete, being sensitive to others’ needs and behaving comfortably in social contexts
(Schreiner & Anderson, 2005; Anderson, 2004). A person may have lots of talents and they distinguish individuals
from others. In order to perform to the levels of excellence, talents should be transformed into strengths, which is
exactly what SBA focuses on. 34 different talent themes were defined in Clifton Strengthsfinder and Rath (2007)
has explained them in detail in his book “Strengthsfinder 2.0.”. The names of these talent themes were given in
the method and findings parts.

Attendance, Academic Achievement and Motivation

Attendance is one of the important issues in education. Students can reach the objectives of the classes as long as
they attend them regularly. More and more schools complain about high dropout rates among students. Especially
for student-centred education, students can hardly compensate what is taught in the class unless they are involved
in the in-class activities. Attending classes is, at the same time, one of the keys of academic achievement, which
is one of the most important objectives of education (Railsback, 2004; Kablan, 2009; Hancock et al., 2013).

Academic achievement is one of the most frequently used concepts in educational research, usually as a dependent
variable. Academic achievement accounts for behaviour changes of individuals in all areas of curriculum except
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for psychomotor and affective domain (Ahman & Glock, 1971 as cited in Erdogdu, 2006). Another view on
academic achievement by Cirak and Cokluk (2013, 72) is that “a student can be regarded academically successful
when s/he exhibits the objectives in a given curriculum”. Lack of academic achievement has lots of direct and
indirect costs, which cannot be tolerated by the decision makers and stakeholders in education. As Keskin and
Sezgin (2009, 5) emphasize “students exhibit affective reactions such as happiness, confidence and personal
satisfaction in the presence of achievement but sorrow, disappointment and depression in the absence of it”. That’s
why it’s the most important objective for both students and teachers.

Another construct handled in this study is motivation, which is among the most frequently studied concepts in the
field of educational psychology. Motivation is an abstract concept, which cannot be observed directly, is hard to
define and explain and the presence of which can be inferred indirectly through observing some behaviour
(Schunk, 2009; Dereli & Acat, 2010). One of the famous researchers in the field of educational psychology, Slavin
(2000, 327) defines motivation as “the effect of needs and desires on the intensity and direction of behaviour”.
Another well-known educational psychologist, Woolfolk (1998, 372) emphasizes the abstract nature of motivation
in his definition, “an internal state that launches, directs and sustains behaviour”. Motivation is generally divided
into two as intrinsic and extrinsic motivation based on the source of stimuli that launch behaviour. As for the field
of foreign language learning, motivation is classified as instrumental and integrative motivation, based on the
underlying purpose of learning a foreign language.

1.1. Purpose of the Study

The purpose of the study is to find out the dominant talent themes of higher education students and to transform
those talents into strengths by involving them in the activities which have been developed in line with the
requirements of SBA. In addition, this study tries to determine the effect of SBA on the variables such as
attendance, English as a Foreign Language (EFL) motivation and academic achievement, which are frequently
studied in the field of education.

1.2. Significance of the Study

This is the first study in Turkey which introduced the concept of Strengths-based Approach as it was defined by
Clifton, Anderson and Schreiner (2006). The study is important as it indicates a paradigm shift from focusing on
the weaknesses of individuals to their talents and strengths in the field of education. Also, the talent themes of
Turkish higher education students were identified for the first time through this study. Identifying the talents and
strengths peculiar to each student is valuable in that those talents and strengths can be made use of in the period
of instruction. As it is stated by Schreiner and Anderson (2005, p22), “focusing on student deficits and needs is
focusing on the student who is not there”. However, when the strengths of students are focused on instead of their
weaknesses, a more realistic instruction can be conducted. Finally, the study aimed at determining the effect of
SBA on three dependent variables; attendance, EFL motivation and academic achievement. If the relations
between these variables are figured out successfully with this study, the scholars, teachers, administrators and other
stakeholders in the field of education could have an insight into the effects of SBA in education.

2. METHOD

2.1. Research Design

Experimental design was used in the study. Quasi experimental design was used as the experimental and control
groups weren’t formed by the researcher. Thus, non-equivalent control group model was used. Taking into account
the principle “the subjects in both groups should be as similar as possible” (Karasar, 2005, 102), the groups were
determined in accordance with their university entrance exam scores and English class scores belonging to the
previous (fall) term.

2.2. Study Group

A sum of 86 first year students at a Faculty of Economics and Administrative Sciences at a university in Western
Black Sea Region in Turkey made up the study group in the spring term of 2011-2012 academic year. Not all the
students in both experimental and control groups filled in the data collection tools. So, a sum of 66 students, 33
for experimental and 33 for control group, formed the study group as they filled in the required data collection
tools in time. Of the 33 students in the experimental group, 19 were female and 14 were male; in the control group,
17 were female and 16 of them were male students. While selecting the experimental and control groups among
four groups, their university entrance exam scores and score categories belonging to the year 2011 and academic
achievement scores in English class in the fall term of the same year were taken into consideration. As for the
assignment of groups into experimental and control groups, the two groups were randomly assigned as control and
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experimental groups. The mean scores of both groups were relatively closer to each other compared to remaining
two groups.

2.3. Data Collection Tools

Four different data collection tools were used in the study. The first one was web-based Clifton Strengthsfinder™,
which was used to determine the talent themes of the subjects in the experimental group. The Strengthsfinder™
consists of 177 item pairs and the original language of the scale is English. The researcher, who has an
undergraduate degree in English language teaching, translated the scale into Turkish. The translation was
controlled and corrected where necessary by a professional translator, who has an undergraduate degree in
translation and MA degree in curriculum and instruction. The scale doesn’t have sub-factors but the items are
distributed to determine the five dominant talent themes of subjects among 34 different talent themes. The number
of items allocated for a specific talent theme in the scale ranges between 4 to 14. Each item in the scale is made
up of two sentences in two ends of a continuum and there are five grades to choose; two for the sentence on the
left, two for the sentence on the right and one for “neutral”. At the both ends of the continuum, the phrase “strongly
describes me” is written. It is like a Likert type item but the main difference is that there are two sentences to grade
at two ends of the continuum and the subject should decide which one to choose or simply sign “neutral” in case
of an indecision. The figure below gives a clear idea about the structure of an item.

Start — Finish

I &arm a good conversationalist. I arm a good listenear.

Figure 1. An original item pair taken from Clifton Strengthsfinder™

Clifton Strengthsfinder™ is constantly subjected to psychometrical evaluations by the ones who have developed
the scale (Asplund, Agrawal, Hodges, Harter & Lopez, 2014). The scale was applied on more than 3,9 million
subjects in the world and valuable data were obtained regarding the internal consistency and test-retest reliability
analyses. Gallup™ applied the scale on 46,902 subjects in 2008 and 2,219 subjects after 2008. The internal
consistency coefficients of individual items obtained in these studies were given in Table 1 below.

Table 1.

Reliability Coefficients Belonging to Talent Themes Determined Through Clifton Strengthsfinder
Cronbach’s Cronbach’s Cronbach’s Cronbach’s
Alpha Alpha Alpha Alpha

No Talent Themes Reliability Reliability No Talent Themes  Reliability Reliability
Coefficient Coefficient Coefficient Coefficient
(n=46,902) (n=2,219) (n =46,902) (n=2,219)

1 Achiever 0.66 0.67 18 Futuristic 0.73 0.70

2 Activator 0.62 0.59 19 Harmony 0.68 0.65

3 Adaptability 0.71 0.71 20 Ideation 0.71 0.69

4 Analytical 0.72 0.75 21 Includer 0.61 0.63

5 Arranger 0.64 0.65 22 Individualization 0.56 0.55

6 Belief 0.60 0.62 23 Input 0.52 0.57

7 Command 0.69 0.68 24 Intellection 0.70 0.72

8 Communication  0.73 0.72 25 Learner 0.75 0.78

9 Competition 0.73 0.71 26 Maximizer 0.72 0.64

10  Connectedness 0.65 0.66 27 Positivity 0.78 0.76

11  Consistency 0.65 0.62 28 Relator 0.54 0.60

12 Context 0.61 0.62 29 Responsibility 0.66 0.68

13 Deliberative 0.73 0.74 30 Restorative 0.70 0.67

14  Developer 0.65 0.70 31 Self Assurance 0.68 0.67

15 Discipline 0.78 0.78 32 Significance 0.70 0.70

16  Empathy 0.61 0.63 33 Strategic 0.69 0.66

17 Focus 0.71 0.68 34 Woo 0.79 0.76

Cited in Asplund et al., (2014, p.9).
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As is seen in the above table, the internal consistency coefficients of items range between 0,52 to 0,79 in these two
studies and the coefficients of individual items in both studies are usually very close to each other. The fact that
the mean reliability coefficient of Clifton Strengthsfinder™ was 0,79 and test-retest reliability coefficients of 34
talent themes ranged between 0,60 to 0,80 in the study carried out by Gallup (2004) also supports the data above.

The second data collection tool was written midterm and final exams employed to determine the academic
achievement scores of students in English class. The exams consisted of fill in the blanks and matching type
questions to measure the levels of students in an unbiased manner. The content of the midterm exam consisted of
the topics taught in the first half of the spring term and the final exam included all the topics taught in spring term
as it was a more comprehensive exam.

The third data collection tool was the attendance lists of students in English class. Students were asked to sign the
attendance list for once for every week in a two-hour English class. The attendance was taken for 10 weeks.

The last data collection tool was the EFL (English as a Foreign Language) motivation scale developed by Robert
C. Gardner (1985). The aim of developing the scale was to determine the motivation levels of students in foreign
language learning. The scale was composed of three sub-dimensions; attitude toward learning a language,
motivational intensity and desire to learn a language. These three sub-dimensions were taken from Attitude
Motivation Test Battery developed again by Gardner (1985) to determine the attitudes and motivation of students
on different fields as prescribed by Gardner. The original language of the scale was English and it was translated
into Turkish by the researcher and it was confirmed and corrected where necessary by a professional translator as
was the case with Clifton Strengthsfinder™. Ten items under the title of attitude towards learning a language were
structured as five-point likert items and remaining twenty items under other two sub-dimensions were structured
as multiple choice items with three options having different scores. As for the validity and reliability of the scale,
Gardner (1985) stated that the reliability coefficients obtained from the applications of the scale on more than 5000
students in Canada ranged between 0.89-0.91 and test-retest reliability coefficient of a six-week period was 0.79.
The reliability coefficients belonging to the scale used in this study and its sub-dimensions were given in the table
below. Pretest was conducted in February 2012 and posttest was implemented in May 2012.

Table 2.

Pretest-Posttest Reliability Coefficients of the Motivation Scale

Motivation and its Subdimensions Pretest Reliability Pretest Mean  Posttest Reliability  Posttest Mean

Coefficient Coefficient

Attitude towards 0.817 0.866
Learning English

Motivation Motivational Intensity 0.657 0.882 0.713 0.917
Desire to Learn English 0.746 0.826

As can be seen in the table above, the motivation scale used in this study has a reliability coefficient of 0.88 in the
pretest and 0.91 in the posttest. Thus, it can be claimed that the scale has internal consistency.

2.4. Implementation Process

Following the implementation of pretests on the experimental group, the students learned their talent themes and
they were expected to transform their talents into strengths by processing their knowledge and abilities and using
their strengths in different areas of life, including academic life. The implementation process took ten weeks except
for the week in which midterm exam was applied. During the two-hour English classes, half an hour was allocated
for the implementation of SBA and the rest for the subject of the week. The implementations for the experimental
group were prepared and implemented according to StrengthsQuest: Curriculum Outline and Learning Activities
developed by Anderson (2003), StrengthsQuest Guide: Introducing Strengths-based Development and
StrengthsQuest to Higher Education prepared by Braskamp (2006) and StrengthsQuest Actvitity Book prepared by
Gallup in 2008.

The students in the experimental group filled in the scale on paper and the data were transferred into the related
page at www.strengthsquest.com by the researcher one by one. Together with their five dominant talent themes,
students got some reports exclusively designed for each of them in accordance with their talent themes. The titles
of the reports were Student Action Items, Professional Action Items and Teacher Action Items, which provided
important advice about what to do or not to do regarding their academic life, professional life in the future and
teaching process. Students didn’t take into consideration Teacher Action Items as they didn’t intend to be teachers
in the future. In addition, students were also given Signature Theme Report, Strengths Comprehension Report and
Strengths Comprehension and Action Planning Guide, all of which were prepared to increase students’ awareness
on their talents and at the same time their potential strengths. All of the reports were in English and they were
translated into Turkish by the researcher before they were given to students. As for the activities throughout the
period of eleven weeks, the students in the experimental group were given information on SBA and they were
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asked to choose five talent themes among the 34 themes given on a separate piece of paper before they took Clifton
Strengthsfinder™. The results of the test and students’ choices were compared and a discussion was carried out
on similarities and differences. The reports stated above were given to students and they were asked to read them
carefully and critically. Another discussion was made on the personal reports of students and their views regarding
the reports were obtained. Next, picture strips were given to students and they were asked to write picture strip
stories. Students were asked to write their talent themes on badges and walk around the classroom so as to see each
other’s five dominant talent themes and make evaluations on them mutually. Moreover, students were asked to
prepare and present PowerPoint presentations in groups on comparatives and superlatives using appropriate
visuals. In addition, students were asked to comment on what talent themes they made use of before and during
the midterm exam. Then, students were asked to talk about their talent themes to three people with whom they
are closely acquainted (parents, brothers, sisters, aunts, uncles and so on) and get feedback from them.
Furthermore, students were asked to write the most pleasant experience in their life by associating them with their
talent themes. Next, they were asked to write when and how they used their talent themes in their life by giving
examples. A PowerPoint presentation was made for the students on the strengths of Steve Jobs and they were
asked to talk about their similarities and differences with Steve Jobs. The researcher talked about his talent themes
(as he also took Clifton Strengthsfinder) and how he made use of them in his life. In addition, students were asked
to write their greatest success in life and associate their success with their talent themes. Finally, students were
asked to talk about SBA and their strengths in the light of the activities performed throughout the semester.
Meanwhile, the control group went on learning English at A1 level and they mostly studied grammar ad vocabulary
through Grammar Translation Method and Direct Method.

2.5. Data Collection and Analysis

Students filled in Clifton Strengthsfinder™ on a hard copy and the data were entered into the related page at
www.strengthsquest.com by the researcher. The evaluation was made online by the system and each student was
given a sum of 7 reports about their talents, potential strengths, advice on what to do or not in their academic life,
professional life and so on. The 20-hour English class was structured to make use of the data provided to each
student in the experimental group by the system and to enable students to use their talents consciously to convert
them into permanent strengths.

The attendance lists of students in the previous fall term were recorded by the researcher to be used as pretest data.
And the data were entered into SPSS 16. Students got “1” for the weeks they attended and “0” for the weeks they
were absent. The attendance data in the spring term were recorded and entered into the same programme in the
same way. After the percentages and the mean of students’ attendance were calculated, independent samples t-test
was applied to compare the two groups with each other.

The data regarding academic achievement were collected through midterm and final exams as a pretest in the fall
term and as a posttest in the spring term. The implementation process started in February 2012 and midterm exam
was applied in the second week of April, final exam was applied in the first week of June. Students’ exam scores
were evaluated out of 100 and they were entered into SPSS. Independent samples t-test was applied to determine
the difference of exam scores between the groups.

Motivation scale consisting of 30 items and three subdimensions were applied to the students in both groups as a
pretest at the beginning of spring term. Posttest was applied in the last week of May. The five-point likert-type
items were entered into SPSS in numbers ranging from 1 to 5 and multiple choice items from 1 to 3 as they were
scored in the original scale developed by Gardner (1985). Both the total motivation scores and the scores belonging
to each subdimension were calculated. To see how scores changed between groups, independent samples t-test
was applied. The motivation scores of students ranged from 30 to 110 and they were converted into 0-100 score
interval to make interpretations easier.

3. FINDINGS AND INTERPRETATIONS

3.1. Talent Themes of Students

The frequencies of talent themes of students in the experimental group regardless of their rank in top 5 themes are
given in Table 3 below.

Table 3.

Frequencies Belonging to Top Five Talent Themes of Students

No Talent Frequency No Talent Frequency No Talent Frequency
Theme Theme Theme

1. Restorative 16 13. Developer 6 25. Consistency 2

2. Responsibility 11 14, Analytical 5 26. Achiever 2
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Table 3 continuing

No Talent Frequency  No Talent Frequency  No Talent Frequency
Theme Theme Theme

3 Deliberative 9 15. Input 5 217. Maximizer 2
4, Ideation 9 16. Includer 5 28. Adaptability 2
5. Learner 9 17. Context 5 29. Futuristic 2
6 Harmony 8 18. Competition 4 30. Significance 1
7 Individualization 7 19. Focus 4 3L Intellection 1
8. Woo 7 20. Connectedness 4 32. Discipline 1
9. Communication 7 21. Relator 3 33. Self-assurance 1
10. Empathy 6 22. Activator 3 34. Command 0
11. Belief 6 23. Arranger 3

12. Strategic 6 24. Positivity 3

As can be seen in the table, the most frequent talent theme is restorative (f=16) and the second one is responsibility
(f=11). There are three talent themes in the third rank with the same frequency (f=9); deliberative, ideation and
learner. Harmony (f=8), individualization (f=7) and woo (f=7) follow the most popular talent themes. When the
frequencies above are taken into consideration, it can be stated that the students in the experimental group usually
like solving problems, want to correct something wrong, have a considerable level of responsibility and keep their
promises. It is worth noting that command wasn’t one of the talent themes of students. When the rank of the talent
themes among top five dominant themes of students are taken into consideration in addition to their frequency, the
order of themes changes slightly but is quite similar to the order given in the table above. The new, combined order
of themes is as follows; (1) restorative, (2) responsibility, (3) learner and harmony. The only change is that ideation
isn’t included in the top 4 of the list this time.

3.2. Attendance

One of the aims of this study is to test the influence of Strengths-based Approach on students’ attendance. So,
students’ attendance was registered throughout the term out of ten weeks. The students got “1” for the weeks they
attended and “0” for the weeks they didn’t. Table 4 given below demonstrates students’ attendance rates in spring
term both as mean scores and as percentage and their difference between the two groups.

Table 4.

Attendance Rates of Students and Difference between Experimental and Control Groups

Variable Group N X % Sd t df p
(Weeks)

Attendance (Fall Experimental 33 6,97 69,7 1,61

term) Control 33 7,21 72,1 1,69 -,596 64 553

Attendance Experimental 33 6,79 67,9 1,61

(Spring term) Control 33 5,88 58,8 1,51 2,357 64 ,021*

*p < .05

As table 4 demonstrates, the average attendance rate of experimental group in fall term was 69,7% and that of the
control group was 72,1%. Although the attendance rate of the control group was slightly higher than that of
experimental group in fall term, it can be claimed that these two groups were similar prior to the intervention in
terms of attendance, which is a desired situation in experimental studies. The result of independent samples t-test
demonstrates that attendance rates of the students in fall term don’t differ significantly between experimental and
control groups (p>.05). When students’ attendance rates in the spring term are examined, it is observed that there
is a slight decline in the experimental group (67,9%) and a considerable decline in control group (58,8%). As it is
seen in the table, there is a significant difference between the attendance rates of students in experimental and
control groups (p<.05) in spring term. Thus, it can be maintained that the interventions that were performed as a
requirement of Strengths-based Approach contributed positively to the attendance rates of the students in the
experimental group.

3.3. EFL Motivation

In this part of the study, it was aimed to measure foreign language learning motivation levels of students using
Gardner’s (1985) scale and to test whether the scores differ significantly between experimental and control groups.
The EFL motivation scores are expected to range between 30 and 110. In the Table 5 below, students’ EFL
motivation scores and their equivalents in 0-100 score interval are given with the mean scores in addition to the
results of independent samples t-test.
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Table 5.
EFL Motivation Scores of Students and Difference between Experimental and Control Groups
Variable Test Group N Y Sd Equivalent out of t df p
100
Pretest Experimental 33 85,73 10,52 69,66 ,885 64 ,379
EFL Motivation Control 33 83,06 13,73 66,32
Posttest Experimental 33 85,30 10,99 69,12 1,565 64 ,123
Control 33 80,03 15,92 62,53

As is seen in the table above, the EFL motivation scores of students in the experimental group are around X
=69,66/100 in the pretest and almost the same in the postest with a very slight decline, which is not worth noting.
However, the motivation scores of the students in the control group in the pretest were around X =66,32/100 and
a higher decline than that of the experimental group was observed in the posttest ( X =62,53). As the independent
samples t-test demonstrates, there is not a significant difference between the mean scores of EFL motivation in the
pretest (p=.37). This shows that the two groups are similar with respect to motivation scores prior to the
intervention. When the motivation scores of both groups in the posttest are compared, a significant difference
hasn’t been found (p=.12) although there is a decrease in the scores of the students in the control group. It indicates,
as a whole, that the activities that were implemented throughout the spring term as a requirement of Strengths-
based Approach didn’t affect significantly the motivation levels of students. This may be due to the fact that the
mean attendance of the students in the experimental group was %67,9 in the spring term due to the 50% attendance
policy of the university administration to enable students to attend two undergraduate programs in the same year.
It means that the students missed at least %32 (almost one third) of the courses in which the interventions were
performed. Therefore, the expected influence of the intervention may not have come true.

It was stated above that EFL motivation was made up of three sub-dimensions; attitude towards learning English,
motivational intensity and desire to learn English. In Table 6 given below, mean scores of students in each of the
sub-dimensions of EFL motivation are given.

Table 6.
Mean Scores of Students in Each of the Sub-dimensions of EFL Motivation
Score Interval Pretest + .

) _ _ Pretest Posttest sq Positest  EQuivalent N
Sub-dimension Min. Max. X X X out of 100
é}_}g};‘:‘e towards Learning 50 4038 115 3968 116 40,03 75 66
Motivational Intensity 10 30 21,27 0,66 20,99 0,63 21,13 55 66
Desire to Learn English 10 30 22,77 0,60 22,01 0,61 22,39 62 66

As the table above demonstrates, all of the mean scores pertaining to the sub-dimensions of EFL motivation in
both pretest and the posttest are above the midpoints which correspond to 50 out of 100. When the mean scores
are transformed into scores out of 100, it is observed that the mean score of Attitude towards Learning English is
75/100, that of Motivational Intensity is 55/100 and lastly Desire to Learn English is 62/100. This is also evident
in the relative share of the three sub-dimensions of EFL motivation in the total EFL motivation scores of students.
The share of Attitude towards Learning English is %39 whereas the share of Motivational Intensity is %29 and
that of Desire to Learn English is %32 respectively. It can be claimed, taking into account the above rates, that
Attitude towards Learning English is the most dominant one among the three sub-dimensions of EFL motivation
in this study.

3.4. Academic Achievement

Academic achievement is another variable on which the influence of Strengths-based Approach is examined in
this study. As stated above, two written exams were applied to obtain the academic achievement scores of students,
the first one was midterm and the second one was final exam. In Table 7 below, the total scores consisting of
midterm and final exam scores and the mean scores were shown together with the results of independent samples
t-test to demonstrate whether there is a significant difference between experimental and control groups.
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Table 7.
Academic Achievement Scores of Students and Difference Between Experimental and Control Groups
Total X

. Midterm+
Variable Group N Final exam Sd out of 100 t df p
Academic Experimental 33 116,82 42 58,41
Achievement Control 33 11348 4212 56,74 322 64 749
(Fall term)
Academic Experimental 33 107,94 38,45 53,97
Achievement Control 33 104,88 4216 5244 308 64 759

(Spring term)

As is seen in the table, academic achievement scores of students in both groups in the fall term are quite close to
each other as is the case with EFL motivation scores and attendance rates. The mean academic achievement score
of the students in the experimental group in fall term is 58,41 whereas that of the control group is 56,74.
Independent samples t-test shows that the mean scores of students don’t differ significantly (p>.05) between the
two groups prior to the intervention as expected. After the interventions were performed in the spring term,
academic achievement scores of students changed in the similar direction. Both mean scores decreased almost at

the same rate with X = 53,97 for the experimental group and X = 52,44 for the control group. When independent
samples t-test was implemented, it was discovered that there wasn’t a significant difference between the mean
academic achievement scores of students in the experimental and control groups. The decline in the academic
achievement scores of the students in the experimental group can be accounted for by mentioning the additional
tasks that were given them regularly as a requirement of strengths-based approach. The additional tasks occupied
some of their time that could be used for studying English.

4. DISCUSSION, CONCLUSION AND RECOMMENDATIONS

4.1. Discussion

The first finding of the study is concerned with the dominant talent themes of students. Clifton strengthsfinder™
was mainly implemented in US as it is the country where research on strengths was launched first. Therefore, the
dominant talent themes of the students in this study were compared with those in US. Only Schreiner and Hulme
(2009) have shared statistical information on talent themes of the participating individuals in their study. When
the list of talent themes prepared by Schreiner and Hulme (2009) was compared with the findings of this study, it
was observed that only two talent themes out of 34 were grouped among the top five talent themes in both studies.
Responsibility, which ranked second in this study was on the fourth place in the study carried out in US. Another
talent theme, learner was on the third place in this study and it was on the second place in US. As for the higher
education students, restorative, which was the first on the list in this study was on the third place of the list
belonging to the higher education students in US. In other words, there is only one talent theme among top five
shared by higher education students in both countries. When the cultural, historical, geographical and socio-
economic characteristics of both countries are considered, it is quite a low possibility that there may be similarities
between the two countries with respect to first five dominant talent themes. Furthermore, strengthsfinder™ was
implemented on only 33 students in Turkey whereas it was implemented on thousands of students in US. Increasing
the number of participating students in Turkey could enable the researchers to make a more balanced comparison
and get more reliable data.

The only variable that was affected significantly by SBA in this study was attendance. When the literature on the
effect of SBA on attendance was reviewed, it was observed that the findings of some studies (Harter, 1998, as
cited in Louis, 2012; Cantwell, 2005; Gillum, 2005) were consistent with those obtained in this study. In all of
three studies, it was concluded that SBA increased the attendance rates of students. Departing from this finding, it
can be concluded that the students who are aware of their talent themes and try to transform them into strengths
attend classes more than the ones who don’t have any information about their strengths. Students’ attending classes
is of great importance in terms of permanent learning as it enables them to listen to what is taught in the class, to
participate in the course, and ask about unclear points (Railsback, 2004; Kablan, 2009; Hancock et al., 2013).
Attendance isn’t included among the most frequent problems in k12 education as it is seriously monitored and
sanctions were applied whenever necessary during this period, however, it is a serious problem in higher education
especially at the universities which allow students not to attend classes for a particular period.

EFL motivation levels of the students involved in this study are consistent with those obtained in other studies
carried out in Turkey (Kennedy, 1996; Yilmaz, 2007; Dellal & Giinak, 2009) and in the world (Lee, 2012). In all
of these studies, the EFL motivation levels of students were found to be 65% per cent or above as is the case with
this study. In other words, EFL motivation scores of students are generally high. Thus, it can be asserted that EFL
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motivation of students can’t be regarded as a common problem in foreign language education in Turkey. On the
other hand, it was discovered, in this study, that EFL motivation isn’t influenced significantly by SBA. When the
related literature was reviewed, some studies (Austin, 2005; Cave, 2003) were found suggesting that SBA doesn’t
affect EFL motivation significantly. Austin studied motivation as extrinsic and intrinsic motivation separately and
pointed out that SBA increased intrinsic motivation but not extrinsic motivation. In addition, Cave (2003) stated
that SBA doesn’t increase student motivation. Estevez (2005), on the other hand, indicated that SBA increased
student motivation. Phenomenological approach was used in the study, data were obtained through student
feedback rather than a scale and a control group wasn’t used. Some studies (Cave, 2003; Austin, 2005; Estevez,
2005; Louis, 2008) reviewed in the literature limited their implementation period with several weeks. It could be
a good idea to restrict the implementation period of this study instead of a whole term so as not to allow students
to lose their interest in the intervention that they displayed at the beginning of the study. Thus, their EFL motivation
could be kept high.

It was found out in this study that SBA doesn’t have a significant influence on the academic achievement of
students. Among the five studies that aimed at figuring out the effect of SBA on academic achievement, the finding
of only one study (Austin, 2005) was similar to that of this study but remaining four studies (Harter, 1998 as cited
in Louis, 2012; Williamson, 2002; Turner, 2004; Cantwell, 2005; Louis 2012) concluded that SBA had a
significant effect on academic achievement. The fact that academic achievement isn’t affected significantly by
SBA can be attributed to the relative low attendance levels of students. Research suggests that students should
attend classes regularly so as to attain academic achievement (Kablan, 2009) and absence of students affects
learning performance negatively (Strickland, 1998; Wadesango & Machingambi, 2011). The studies (Harter, 1998
as cited in Louis, 2012; Williamson, 2002; Turner, 2004; Cantwell, 2005; Louis 2012) which concluded that SBA
contributes to academic achievement didn’t take attendance as a dependent variable and thus the researchers took
additional measures to increase the attendance levels of students. However, no precautions were taken in this study
to increase attendance levels of students as it was one of the dependent variables. If the students in the experimental
group had been exposed to SBA interventions more, probably a different result could have been reached. Also, the
studies which found that SBA had a positive effect on academic achievement differs from this study in some
respects. Harter (1998 as cited in Louis, 2012) studied on a large sample (n=1648), Williamson (2002) carried out
SBA interventions out of class hours, Turner (2004) implemented SBA for two semesters and Cantwell (2005)
accepted oral exams for achievement criterion instead of a written exam as the intervention was realised in
speaking class. Another interpretation on the relation between SBA and academic attendance can be made taking
into consideration the relation between motivation and academic achievement. There is a great deal of research
suggesting that motivation is of great importance for academic achievement and a prerequisite for learning (Acat
& Demiral, 2002; Atay, 2004; Dellal & Giinak, 2009; Ulusoy, 2009; Schunk, 2009; Dereli & Acat, 2010; Lee,
2012; Selguk, 2012). Thus, it can be claimed that there is a positive correlation between motivation and academic
achievement. As it was stated above, SBA doesn’t have a significant effect on EFL motivation. Departing from
this positive correlation, it can be concluded that if motivation isn’t increased, then we may not expect academic
achievement to increase in the same study.

Finally, SBA is a new approach in the domain of education, especially in foreign language education. It can be
considered as a fundamental approach as it opposes to traditional paradigm focusing on the weaknesses of students
rather than their strengths. It is not easy to change the conception of education that was sustained for hundreds of
years. In addition, all the students, teachers and administrators were educated in the dominant paradigm and they
can’t be expected to admit a fundamental approach easily, that’s why the effect of the intervention of this study
may have been weak. Therefore, more review and empirical studies are needed to change the dominant paradigm.
In the period of searching for the better in education, having more alternatives means more hope in the long term.
SBA is just one of those alternatives.

4.2. Conclusion

This study aimed at revealing the effect of SBA on attendance, EFL motivation and academic achievement. SBA
was introduced for the first time in Turkey with this study and higher education students learned about their talent
themes. This way, the idea of making use of the talents and strengths of individuals in the process of education
was raised.

When the findings of the study are reviewed, it is observed that the dominant talent themes of students are
restorative, responsibility, deliberative, ideation and learner respectively. It is noteworthy that none of the students
have the talent theme command. The first three talent themes fall into the Striving Themes category that was
classified by Louis (2008) and Executive category which was classified by Rath and Conchie (2009). Thus, it can
be asserted that students generally have talent themes which require exhibiting an actual performance. When
attendance rates of students are taken into consideration, it is observed that strengths-based activities have
influenced the attendance rates of students positively. This may result from their close interest in the strengths-
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based activities especially in the first period of implementation. The EFL motivation levels of students are above
average and it demonstrates that EFL motivation is not an impeding factor in learning English. What is more, it is
discovered that strengths-based approach doesn’t affect EFL motivation of students significantly. This may be
attributed to the fact that students may have been tired of activities that require them to do more experiment-related
work compared to the students in the control group. Finally, academic achievement scores of students haven’t been
influenced significantly by strengths-based approach, which may be caused by less time allocated to teach the
content of the class when compared to the students in the control group as strengths-based activities have taken up
approximately 20 percent of the class hour every week.

Strengths-based Approach is a fundamental approach in that it opens up a new dimension in treating the individuals
who need to be educated. It may change the dominant paradigm, which focuses on the weaknesses of individuals
in the process of education in the long run. However, a great deal of empirical research should be carried out before
it is accepted as an efficient way of developing individuals’ existing talents and making use of them to attain
educational objectives. This study can be considered as one of those empirical studies that aim at revealing how
strengths-based approach functions in educational settings.

4.3. Recommendations

4.3.1. Recommendations on the Findings

Strengths-based approach is a relatively new field of study in Turkey although a considerable amount of research
was carried out in US on this subject. Students with varying characteristics are admitted to schools every year and
decision makers in the field of education need a variety of approaches, methods or techniques to address the
expectations and needs of students. SBA seems to be a workable alternative, which has the potential to change the
direction of the dominant paradigm from the weaknesses of students towards their talents and eventually strengths.
Students’ learning about their talents and strengths is important when the idea that individuals should know
themselves (Petrov, 2003; Sajiene, 2009) is taken into consideration. Adequate amount of descriptive and
empirical research should be carried out on SBA before it is implemented in the field of education in Turkey.

As it was stated before, SBA has a positive effect on attendance. SBA should be used as an ancillary factor in the
institutions of education where attendance is regarded as a major problem on condition that the implementation
period is not too long. Knowing about their latent talents or strengths and getting advice about their academic life
will probably help to increase the enthusiasm of students.

4.3.2. Implications for Future Research

This study was carried out on a small sample in Turkey as it was an experimental study. More studies should be
made, either experimental or descriptive, in order to have more comprehensible data about the talent themes and
potential strengths of students in Turkey.

The interventions should be implemented out of class hours as the implementation during class hours may decrease
the time allocated to the teaching of the content for the experimental group if a true or quasi experimental design
is to be applied. Second, attendance shouldn’t be taken as a dependent variable as a hundred percent attendance is
preferred so as to help students transform their talents into strengths. When students are missing, it is quite hard to
compensate the activities carried out during the class in the absence of students. Thus, additional measures are
needed to keep the students in the class and it is impossible to do this if attendance is one of the dependent variables
in the study. Finally, implementation period shouldn’t last for too long or the frequency of activities should be
decreased to enable the students think about and evaluate their talents slowly to internalise them.
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UZUN OZET

1. Giris

Giintimiizdeki egitim anlayisinda bireysel farkliliklarin ¢ok 6nemli bir yeri vardir. Egitim siireglerinde bireysel
nitelikler ne kadar dikkate alinir, hatta onlardan ne kadar yararlanilirsa 6grenilecek igerigin de o denli etkili ve
kalic1 olarak 6gretilebilecegi diisliniilmektedir. Bireylere 6zgii bu nitelikleri bireyi tanimay1 amag edinen Psikoloji
biliminden ve bu niteliklerin egitim ortamlarinda degerlendirilmesini de Egitim Psikolojisinden ayr1 diisiinmek
olanaksizdir. Ozellikle II. Diinya Savasi’ndan sonra savasin yol agtif1 travmalara odaklanilmasiyla ruh saghgi
bozuk olan kisilerle 6zdeslesen Psikoloji biliminin bu goriintiisiine itiraz eden psikologlar bu bilim dalinin saghkli
bireylerle de ilgilenmesi gerektigini belirterek pozitif psikoloji tabirini ortaya atmislardir. Pozitif psikolojinin
egitim ortamlarina uyarlanmasi cabalarinin sonucu olarak ortaya cikan bir diger kavram da pozitif egitim
kavramidir. Pozitif egitimi savunan bilim insanlar1 6grencilerin olumlu duygulara sahip olmalarim saglamak,
mevcut olumlu duygularimi gelistirmek ve onlara giiglii yonlerinin farkina varmalarinda destek saglamak suretiyle
egitimin niteliginin ve veriminin yiikseltilmesi arayisina girmisleridir. Bu arayislarin bir sonucu olarak Gii¢lii Yon
Temelli Yaklasim (GYTY) ortaya ¢ikmis ve bireylerin yeteneklerinin kesfedilmesi ve bu yeteneklerin bilingli bir
sekilde islenerek gilice doniistiiriilmelerine odaklanmis ve bdylece egitim ortamlarinda dgrencilerin sahip oldugu
niteliklerden faydalanma ¢aligmalar1 baslanmustir. Iyi olana ulasmak icin iyi olanin incelenmesi gerektigini savunan
GYTY oOgrenenlerin 6grenme ortamina girdiklerinde belirli bilgi, beceri ve yeteneklerle donanmis olduklarini ve
bu bilgi, beceri ve yeteneklerin bilingli bir sekilde tespit edilip islendiginde 6grenenleri iist diizey basartya
gotilirebilecek potansiyele sahip oldugunu vurgulamaktadir. Tiirkiye’de yabanci dil 6grenme séz konusu
oldugunda, iilkemizde yabanci dil egitiminde basarisiz olundugu ve bu konuda farkli arayislar igine girilmesinin
kag¢inilmaz oldugu bir gergektir. Bu baglamda degerlendirildiginde, ciddi bir paradigma degisimini de gerektiren
GYTY nin yabanci dil egitimi alaninda kullanilmasi farkli bir alternatif olmasi agisindan dnem arz etmektedir.
Ozellikle de yetersiz yabanci dil egitiminin telafisi i¢in son sans olarak goriilen yiiksekdgretim alaninda yabanci
dil 6gretiminde yararlanilabilecek farkli bir bakis agisinin varligi olumlu bir gelisme olarak degerlendirilebilir. Bu
¢alisma, yeni bir yaklagimin akademik basari, devam ve motivasyon gibi egitim aragtirmalarinda ¢ok sik kullanilan
bagimsiz degiskenler iizerindeki etkisinin irdelenmesi agisindan énemlidir. Bu baglamda, ¢caligmanin amact, Gliglii
Yoén Temelli Yaklasimin Ingilizce dersinde devam, akademik basar1 ve motivasyon iizerindeki etkisini
incelemektir.

2. Yontem

Aragtirmada Ontest-sontest kontrol gruplu yar1 deneysel yontem kullanilmistir. Calismaya 2011- 2012 akademik
yil1 Bahar yartyilinda bir devlet {iniversitesinde Tktisadi ve Idari Bilimler Fakiiltesi Yonetim Bilisim Sistemleri ve
Siyaset Bilimi ve Kamu Yo6netimi Boliimlerinde 6grenim goren birinci sinif 6grencileri katilmistir. Caligmanin
ornekleminde, deney grubu olarak Yo6netim Bilisim Sistemleri Boliimiinden 33 6grenci ve kontrol grubu olarak da
Siyaset Bilimi ve Kamu Y6netimi Boliimiinden 33 grenci olmak {izere toplam 66 6grenci yer almistir. Uygulama
haftada iki saat olarak okutulan Ingilizce dersinde yapilmistir. Devam ve akademik basar1 degiskenlerine ait dntest
verileri ayni akademik yilin giiz déneminde, motivasyona ait veriler ise uygulamanin yapildigi bahar yartyil
basinda elde edilmistir. Biitiin bagimli degiskenlere ait sontest verileri ise uygulamanin yapildig1 bahar yariyil
sonunda elde edilmistir. Calisma kapsaminda 6grencilerin yetenek temalarint belirlemek i¢in Donald O. Clifton
tarafindan gelistirilen internet tabanl Clifton gii¢ bulucu &lgeginden yararlanilmistir. Ogrencilerin motivasyon
diizeylerine iliskin veriler ise Robert C. Gardner tarafindan gelistirilen Tutum / Motivasyon Test Havuzundan
alinan motivasyon olgegi ile elde edilmistir. Calismaya katilan dgrencilerin ingilizce dersine devam oranlarini
gosteren veriler ise arastirmaci tarafindan hem giiz ddneminde hem de bahar doneminde haftalik olarak alinan ders
yoklama belgelerinden alinmstir. Ogrencilerin akademik basar1 diizeyleri hakkinda bilgi edinmek igin arastirmaci
tarafindan giliz ve bahar yariyilinda uygulanan yil i¢i ve yil sonu sinavlarindan alinan puanlar esas alinmistir.
Arastirmaya katilan 6grencilerin en baskin bes yetenek temasini belirlemek i¢in kullanilan Clifton gii¢ bulucu
6l¢eginin ortalama giivenirlik katsayis1 0.79 olarak ger¢eklesmistir. Bir diger veri toplama araci olan motivasyon
6l¢eginin Ontest uygulamasindaki giivenirlik katsayisi 0.88, sontest uygulamasindaki giivenirlik katsayisi ise 0.91
olarak bulunmustur.

3. Bulgular, Tartisma ve Sonuglar

Aragtirma sonucunda, dgrencilerin yetenek temalar1 i¢inde en sik rastlanan yetenek temalarinin 16 6grencinin
sahip oldugu diizelten, 11 6grencinin sahip oldugu sorumlu ve 9’ar 6grencinin sahip oldugu tedbirli, fikir ve
ogrenici oldugu anlagilmistir. Higbir 6grencinin lider temasina sahip olmamasi ayrica dikkat ¢ekicidir. Ayrica,
Ogrencilerin motivasyon puanlarinin 6ntest ve sontest ortalamalarinin deney grubu i¢in 100 puan iizerinden 69,
kontrol grubu i¢in 64 oldugu belirlenmistir. GYTY ’nin 6grencilerin derse devam oranini deney grubu lehine olmak
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tizere olumlu olarak etkiledigi, ancak akademik basarilari ve motivasyon diizeyleri {izerinde anlaml bir etkisi
olmadigi aragtirmada ulasilan diger sonug¢lardir. GYTY 'nin ortaya ¢iktigi lilke olan ABD’de bu konuda yapilan
calismalara bakildiginda, {iniversite 6grencilerinin sahip oldugu en baskin bes yetenek temasindan bu ¢alismada
elde edilen en yiiksek frekansa sahip yetenek temalariyla ortak olan yalnizca diizelten temasi mevcuttur. Tiirkiye
ve ABD’nin sosyal, kiiltiirel, ekonomik, tarihi ve cografi 6zellikleri gbz dniine alindiginda bu iki iilkede yasayan
bireylerin birbirlerine benzer yetenek temalarina sahip olma olasiliklar1 uzak goriinmektedir. ABD haricindeki
iilkelerde bu konuda c¢alisma olmadig1 i¢in elde edilen bulgularin diger iilkelerle kiyaslamasi yapilmamistir.
Vurgulanmasi gereken diger bir husus ise gli¢ bulucu 6l¢eginin Tiirkiye’de yalnizca bu ¢alismaya katilan 33
Ogrenci iizerinde yapilmis olmasina karsin ABD’de binlerce kisi lizerinde uygulanmasidir. Tiirkiye’de bu 6lcegin
daha fazla sayida kisiye uygulanmasiyla daha farkli bulgular elde edilebilir.

GYTY nin 6grencilerin derse devam oranlarina etkisini belirlemeyi amaclayan calismalarin (Harter, 1998, akt.
Louis, 2012; Cantwell, 2005; Gillum 2005) bulgular1 bu calismada elde edilen bulgularla tutarhidir. Bu
calismalarda GYTY ’nin 6grencilerin derse devamlarini artirdigi sonucuna ulasilmistir. Bu bulgudan hareketle,
yetenek temalarinin farkinda olan ve onlari giice doniistiirebilmeyi bagaran 6grencilerin bu konuda bilgi sahibi
olmayan 6grencilere nazaran derslere daha fazla devam ettikleri sonucuna ulasilabilir. Bunun nedeni olarak ise
ogrencilerin kendi yetenek temalar1 veya giiglii yonlerini 6grenmelerinin kendilerini daha iyi tanimalarina olanak
saglamasi ve bu konuya ilgi duyan 6grencilerin dersteki etkinlikleri kagirmama egiliminde olmalar1 gosterilebilir.
Bu c¢alismanin bulgularindan biri de GYTY "nin 6grencilerin yabanci dil 6grenme motivasyonlarini artirmadigi idi.
Ilgili literatiir incelendiginde, Austin (2005) ve Cave (2003)’in de bu caligmada ulagilan bulgularla benzer
bulgulara ulastiklar1 goriilmiistiir. Buna karsin Estevez (2005) yaptigi calismada GYTY’nin 6grenci
motivasyonunu artirdigi sonucuna ulagsmistir. Estevez calismasinda bu c¢alismadan farkli olarak fenomenolojik
yaklasim kullanmus, verilerini bir motivasyon 6l¢eginden elde edilen sonuglar yerine 6grencilerin beyanlarina gore
olusturmus ve bir kontrol grubu kullanmamigtir. GYTY ’nin &grencilerin motivasyonlarini artirmamis olmasinin
nedenlerinden birinin uygulamanin ders saatleri i¢inde yapilmis olmasi ve bir dénem boyunca siirmesi oldugu
sOylenebilir. Yapilan caligmalarin bazilarinda (Cave, 2003; Austin, 2005; Estevez, 2005; Louis, 2008)
uygulamalarin birka¢ hafta iginde bitirilmis olmasi bu diislinceyi destekler niteliktedir. Calismada GYT’nin
etkisinin incelendigi son degisken akademik basari idi. Bu konuyu ele alan bes ¢alismadan (Harter, 1998, akt.
Louis, 2012; Williamson, 2002; Turner, 2004; Austin, 2005; Cantwell, 2005) sadece birinde (Austin, 2005) bu
calismada oldugu gibi GYTY ’nin akademik basari iizerinde anlamli bir etkisinin olmadigi sonucuna ulagiimistir.
Diger arastirmacilar akademik basart iizerinde GYTY’nin anlamli bir etkisinin oldugunu belirtmislerdir.
GYTY nin akademik basar1 tizerinde anlamli bir etkisinin olmamasinin olasi nedenlerinden biri 6grencilerin
nispeten diisiik devam ytizdesine sahip olmalaridir. Her ne kadar deney grubunun devam orani kontrol grubundaki
ogrencilere kiyasla ytliksek bulunmus olsa da yine de devamsizlik oranlari yaklasik olarak uygulamanin yapildigt
donemdeki toplam ders saatinin ii¢te birine denk gelmektedir. Devam yiizdesi diigiik olan 6grencilerin akademik
basarilarinin da devam oranlariyla dogru orantili olarak diisiik olmasi beklenebilir ¢ilinkii 6grencilerin basarili
olabilmeleri igin derslere devam etmelerinin 6nemli oldugu (Kablan, 2009) ve devamsizligin 6grenme
performansini olumsuz etkiledigine isaret eden galismalar (Strickland, 1998; Wadesango ve Machingambi, 2011)
mevcuttur. Sonug olarak, hem diinya hem de iilkemiz igin ¢ok yeni bir ¢aligma alant olan GYTY nin farkl
calismalara konu edilerek ayrintili olarak arastirilmasi, egitim siirecinin daha verimli olmasini isteyen karar
vericiler igin yeni bir alternatif bulunmasi agisindan 6nemli goriilmektedir.
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ETIK BEYANNAME

Yapilan bu arastirmanin yazim siirecinde bilimsel ve etik kurallara tiim aragtirmacilar
tarafindan uyulmus, farkl: eserlerden yararlanmasi durumunda atifta bulunulmus, kullanilan
verilerde herhangi bir tahrifat yapilmamis, arastirmanin tamami veya bir kismu farkli bir
akademik yayin platformunda yaynlatilmak iizere gonderilmemistir. Tiim bu durumlardan
aragtirmada ismi bulunan yazarlarin bilgisi oldugunu ve gerekli kurallara uyuldugunu beyan
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